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Abstract
Respecting differences involves showing respect to individuals just because they are human beings and seeing every difference as natural. It is
among the values that children need to acquire at early ages. Thus, there has been a need to reveal students' views on this value. The primary
aim of this study was to examine elementary school students' views on respecting differences. Qualitative research method was employed in
the study, and the participants were elementary fourth graders. The data were gathered through a story formed by the researcher, and questions related to it in moral, intellectual and empathetic dimensions. The students were also asked to create a poster about respecting differences. Descriptive analysis was used in the analysis of the students’ answers, and content analysis was performed to examine their posters. The
results showed that the students answered the questions in the moral dimension in a way that reflected their developmental characteristics.
In addition, they perceived respecting differences mostly in the context of physical differences. In the empathetic dimension, the students
stated how they would feel in the sample case provided. In their posters, they did not address universal values to a great extent. In this respect,
sources such as current issues, sample cases and problems can be used in instructional processes to develop multiple perspectives regarding
this value.
Keywords: Values, Respect, Respecting Differences, Morality, Intellectuality, Empathy

Introduction
Values can be defined as the principles that direct the lives
of individuals. They act based on their values in situations
when interpreting events, analysing what has happened and
making decisions. The values that individuals have are also
crucial for the continuity of the society they live in.
Values can be considered as the state of exhibiting terminal
behaviours that overlap with the customs and traditions of
the society (Ulusoy, 2017). Values constitute behavioural patterns due to including principals and beliefs that generally
guide behaviours. For this reason, values have the characteristics of integration and organisation (Halstead & Taylor,
2000). In other words, “values as desirable transsituational
goals, varying in importance, that serve as guiding principles
in the life of a person or other social entity” (Schwartz, 1994,
p. 21). Values are not innate or inherited traits but are acquired in the course of life. As they live, individuals gain the
values that would determine their personality, perspective
and behaviours. Therefore, individuals' realising the values
and adopting them are closely related to an educational process that is referred to as values education (Yeşil & Aydın,
2007).
Values education is an important process that ensures the
continuity of societies by enabling individuals' internalisation
of values. By means of values education, individuals are able
to transfer their culture to future generations. Considering
that another crucial function of schools is cultural transfer,
the importance of values education becomes even more
obvious. In this respect, the Turkish Ministry of National Education (MoNE) (2018) indicates that values are a collection
of principles that form the perspective of educational curricula. Accordingly, the values of justice, friendship, honesty,
self-control, respect, love, responsibility, patriotism and helpfulness are included in the curricula as basic values.

Respect, which is one of these basic values included in the
curricula, refers to a set of values that affect every area of
life and are needed in human relationships (Öksüz & Güven,
2012). It can be defined as the feeling of importance and
value in individuals. In fact, respect is one's original identity
(Yılmaz, 2016). The value of respect can be addressed in different dimensions as in respecting differences, the cultural
heritage and the elderly.
Respecting differences involves showing respect to individuals just because they are human beings and seeing every
difference as natural. In this sense, it can be claimed that
this value establish peace among people and teach individuals to protect each other's rights (Capowski, 1996: cited in
Topçubaşı, 2015). Differences essentially exist in human nature. Elements such as age, gender, race, ethnic origin, language and religion that distinguish people from each other
can be defined as differences (Atasoy, 2012).
Considering that individuals are subjective entities, it is accepted as natural whether they adopt or appreciate certain
difference or not. However, the respect that individuals show
to differences prevents conflicts that would not be solved
otherwise. This is because individuals should be respected as it is a basic need that should be met for developing a
healthy personality. While they more easily show respect to
traits such as race and colour that cannot be changed, they
expect differences in views or beliefs to be changed (Öksüz &
Güven, 2012). A peaceful society can be created if respecting
differences is taught starting from childhood. People percept
differences as strength of the society via the value of respecting differences.
Respecting differences, help children adopt a positive attitude towards differences, understand other who have different characteristics and form new opinions about them (Hall,
1999: cited in Ekmişoğlu, 2007). With regard to the education
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that involves respecting differences, the Foundation for the
Support of Women’s Work – FSWW – (2006) highlights noticing prejudices and trying to eliminate them, showing respect
to differences by understanding the behaviours of others
and attempting to sympathise with them. This is because
respecting differences should be adopted in order for different cultures to live happily together (Kanatlı-Öztürk, 2018).
Sources such as sample cases and current issues can be
employed for teaching in introducing this value to students,
and having them to acquire affective characteristics like empathy, tolerance and accepting others as they are (Deveci &
Çengelci-Köse, 2016). In this context, it can be argued that
respecting differences is an issue that should be attached
great importance for social continuity and peace.
In the national literature on respecting differences, there
are studies that received the views of preschool teachers on
this value (Pekdoğan, 2018; Ekmişoğlu, 2007) and those that
attempted to teach it by means of different curricula (Çatlak
& Yiğit, 2017; Eren, 2015; Kanatlı-Öztürk, 2018; Topçubaşı,
2015). In the international literature on respecting differences were associated with multiculturalism and antibias education (Derman-Sparks, 1989; Oslon, 2003; Garmon, 2004;
Endres, 2002; Weisman & Garza, 2002). It seems that the
existing research mostly focused on developing the value of
respecting differences and was conducted at the preschool
level. Yet, no studies have been published which set out to
reveal elementary school students' views on respecting differences based on a story. Therefore, this study focuses on
perspective of primary school students on respecting differences with moral, empathic and intellectual questions. Findings of the study which include answers of students in moral, empathic and intellectual dimensions will be discussed
considering development level of students.
Thus, this study is significant in terms of revealing students'
perceptions of respect for differences and promoting teaching value of respecting differences. In this sense, this study
aimed at examining elementary fourth graders' views on respecting differences by making use of a story. The following
research questions were thus addressed in the study:
• What are elementary fourth graders' views on respecting differences
in terms of the moral dimension?
in terms of the intellectual dimension?
in terms of the empathetic dimension?
• How do elementary fourth graders' express their
views in their drawings about respecting differences?
Method
Research Model
This study is a descriptive attempt to reveal elementary
fourth graders' views on respecting differences. Interpretive
design, an umbrella term in qualitative research, was adopted in the study in which qualitative data were collected. How
individuals interpret their experiences, the meanings they
attribute to such experiences and how they construct them
are addressed in this kind of studies (Merriam, 2002). Accordingly, how fourth graders perceived the concept of respecting differences was examined in the present study by
means of a story created for research purposes.
Participants
The participants of the study were fourth-grade elementary
school students. Convenient sampling was used in the selection of the participants. In this type of sampling, an imme-
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diate and easy-to-reach case is chosen (Yıldırım & Şimşek,
2013). A total of 98 elementary fourth graders participated
in this study. Fifty-one of these students were female and
47 were male.
Data Collection
The data were collected through an instrument developed
by the researcher. This instrument included a story about
respecting differences that was prepared by the researcher,
and moral, intellectual and empathetic questions related to
the story. In addition, the students were asked to reflect the
value of respecting differences by drawing a poster on the
issue and writing down what they expressed in the poster.
In this scope, the instrument contained a story about respecting differences, and a total of 11 items including 10
questions related to the story and a task asking students to
create a poster. After it was developed, the instrument was
presented to a group of six experts including two in social
studies education, one in educational curricula and instruction and three in elementary education, for their feedback.
Three elementary school teachers and three fourth-grade
students also provided opinions. Based on the feedback received, the instrument was finalised for administration.
The first part of the instrument included the story written
by the researcher and the related questions. This is because stories can present a social event/issue to students
in the form of opposite views or perspectives like good/bad
or right/wrong. Besides, stories enable students to see the
contrasts, conflicts and differences within life (Kabapınar &
Baysal, 2004). In this way, the students were encouraged to
reveal their perspectives of respecting differences by means
of a story.
The students were asked questions in moral, intellectual and
empathetic dimensions with regard to the story. Rowe and
Newton (1994) assert that moral, intellectual and empathetic categories of analysis should be employed in story analysis. Therefore, the instrument contained moral questions
on whether the characters in the story did right or wrong,
intellectual questions on the characters' justifications for
certain behaviours and empathetic questions in which the
student put themselves in the shoes of the characters (Kabapınar & Baysal, 2004). Thus, the students were enabled to
reflect the value of respecting differences in cognitive and
affective dimensions.
The data gathering instrument also included a task by which
the students were asked to prepare a poster regarding the
value of respecting differences and explain what they wanted to express in their posters. Revealing children's perceptions through pictures is a reflective approach in terms of
understanding their inner worlds (Belet & Türkkan, 2007). In
this way, the students' perceptions of respecting differences
were also demonstrated through posters.
The data were gathered by the researcher herself, and she
gathered the data in two class hours. After the copies of the
instrument were distributed to the students, any questions
that they had about the items were answered. The instrument employed in the study is as follows:
“A cheerful black rabbit with one ear missing lives in a jungle.
As she wanders around the jungle all alone, she comes across a
squirrel. She offers the squirrel if they can be friends. Because
she believes that if they played together, they would have a
good time. But the squirrel turns down the rabbit and makes
fun of her by saying "You don't have your other ear, and your
colour is different from mine". The rabbit gets really upset and
starts thinking how she could be friends with the squirrel. She
thinks about changing her colour with paint and making an ear
for herself with hard leaves in the jungle. But then she decides
that all these are not right. One day, while walking around the
jungle, the squirrel gets a thorn on his foot. It is very painful.
He comes to his friends. When they see that he can't walk and
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run properly, they don't accept him to their play. The squirrel
gets really upset and remembers what he said to the rabbit.
He then looks for the rabbit in the jungle and finds her. He
apologises from her and says they can be friends if she wants.
The rabbit feels quite happy with the squirrel’s apology and
offer. She says she can help him walk and share her food with
him. After that day, the rabbit and the squirrel become good
friends, and all the other animals in the jungle show them as
the example of friendship.”
1. Do you think the squirrel's teasing the rabbit by saying "You
don't have your other ear, and your colour is different from
mine" is right? Why?
2. Do you think the squirrel's friends not accepting him to
their play is right or wrong? Why?

Table 1. Findings regarding the moral dimension
Teasing

f
A bad behaviour

22
5

Being compatible with others

7

Hurting others

10

Not being discriminatory

10

Personality traits being more important

7

Exclusion from the Play

4. What are individual differences?

6. What does the saying “Differences are the spice of life”
mean?

20

The possibility of experiencing the same

3. Do you think the rabbit's forgiving the squirrel and helping
him is right or wrong? Why?

5. What do you think respecting differences is?

Differences being natural

Lack of empathy

21

Togetherness

11

The right to play

24

Selecting games suitable for differences

8

Punishment

5

Being Helpful
Showing what is wrong

9

Being good despite bad actions

7

8. If you were the squirrel, what would you do in the face of
the rabbit's offer for friendship? Why?

Not feeling resentment

8

Apologising

6

9. When you put yourself in the rabbit's shoes, how would you
feel with the squirrel's teasing?

Learning a lesson

18

Forgiving

18

7. What do you think the best title for this story would be?
Why?

10. If you were the squirrel to whom the rabbit helps, how
would you feel? Why?
11. Prepare a poster about respecting differences in the
space below. (Write down what you want to express on the
back side of the paper.)

Data Analysis
The descriptive analysis technique was employed in the
study to analyse the answers provided for the questions related to the story. In accordance with descriptive
analysis, data are summarised based on pre-set themes
(Yıldırım & Şimşek, 2013). In the present study, the data
were analysed in the context of the questions included in
the instrument.
Content analysis was used in the analysis of the data regarding the posters. In this analysis, it is aimed to reach
the relationships that can provide further explanations for
the data (Yıldırım & Şimşek, 2013). In this regard, themes
were formed based on the students' posters and what
they wanted to express in their posters.
The research data were independently analysed by the researcher and another field expert in social studies education. Later in the process, the researcher and the outside
researcher discussed the points in which they had agreements or disagreements, and accordingly the analysis was
completed. Lastly, specific codes (i.e. S1, S2, etc.) were
used in the presentation of the findings while providing
direct quotations.
Findings
In the study, the findings were reported with respect to the
research questions. The themes were presented in tables,
and direct quotations from the students were provided.
Findings Regarding the Moral Dimension
In the framework of the sample case given in the study,
the findings regarding the moral dimension are presented
in Table 1.

As is seen in Table 1, the findings regarding the moral
dimension were gathered under the themes of teasing,
exclusion from the play and being helpful based on the
questions included in the instrument. In this respect, for
the question "Do you think the squirrel's teasing with the
rabbit by saying 'You don't have your other ear, and your
colour is different from mine' is right? Why?", which examines whether teasing is right or wrong based on the
sample case, all of the students stated that this behaviour
was wrong. The students' justifications for this answer included that differences were natural, teasing was a bad
behaviour, they had the possibility of experiencing the
same situation, individuals should be compatible with others, teasing would hurt others, one should not be discriminatory and personality traits were more important than
physical characteristics. One of the students who thought
that teasing was wrong because differences were natural
said, “All living beings have different characteristics, even
though they may look bad (S9),” while another student
said, “Because everyone is different from each other.
Our differences make us who we are (S33).” One student
who thought teasing was a bad behaviour explained his
argument by saying “Making fun of other people's physical traits is not a good behaviour (S18).” Another student
explained her justification by asserting “The same thing
can also happen to him (S32).” One of the students who
thought personality traits were more important than
physical characteristics emphasised one's character by
saying “You should look at the beauty of one's heart, not
his/her appearance (S18).” The students thus argued that
teasing with one's differences was wrong, and differences
were only natural.
As can be seen in the table, for the question "Do you think
the squirrel's friends not accepting him to their play is
right or wrong? Why?", which examines whether the behaviour of excluding one from the play due to differences was right or wrong, most of the students thought this
behaviour was wrong. Their justifications included the
lack of empathy, the importance of togetherness and that
everybody had a right to play. Moreover, the students stated that games suitable for differences should be played.
However, five of the students thought the exclusion from
the play was right because the squirrel needed to be pun-
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ished for his previous behaviour against the rabbit. One of
the students who argued that the exclusion was wrong said,
“Because they should be kind to the squirrel about whether
he can play or not, they should show some empathy (S6)”
and thus highlighted the lack of empathy. Similarly, another
student who pointed to the lack of empathy said, “Because
they should show empathy and help him, accept him to their
play (S86).” One student who expressed the importance of
togetherness said, “Because nobody should be excluded,
unity and togetherness are important (T27).” One of the students who thought that everybody had the right to play explained his view by saying, “Because everybody has the right
to play. Instead of not accepting him to the play, they should
have asked what happened to his foot (S46).” Another student interpreted this issue in terms of individual rights by
saying, “Everyone has the right to play no matter what (S52).”
One of the students who argued that situations suitable for
differences should be considered, and said, “The squirrel
should have played, too. For instance, if they were playing
football, he could be the goalkeeper (S32).” A similar view
was also stated by another student: “They could pick a game
that he could play with that foot (S85).” One student who
thought this behaviour was right said, “Because the squirrel did the same thing before, he deserved it (S41),” while
another said, “He did it, too. He needed to get punished to
understand his mistake (S64).” Consequently, most of the
students were found to think that this behaviour, the exclusion of the squirrel from the play, was wrong in terms of the
right to play.
As can be seen in the table, for the question "Do you think
the rabbit's forgiving the squirrel and helping him is right or
wrong? Why?", which examines the helpfulness in the sample case, all of the students thought helping out the squirrel
was the right behaviour. The students justifications for their
view included forgiveness, one's having learned a lesson,
showing what is wrong, not feeling resentment, being good
despite the bad and apologising. One of the students highlighted forgiveness by saying, “Everybody deserves another
chance. We should forgive them (S27)”, whereas another
student featured one's having learned a lesson by asserting, “Because the squirrel learned his lesson as he understood what he had done was wrong (S28).” One student
who thought that individuals who exhibit a wrong behaviour
should be told so said, “We should correct our friend's mistake (S23).” One of the students who pointed out that there
should be no resentment towards others said, “People get
offended, and then make peace. It is important to make the
peace afterwards. Nobody should resent another person
(S46).” The students who explained their views by saying,
“You don't respond to a bad action with another bad action
(S6),” and “We should help them even if they did wrong to us
(S10)” argued that individuals should behave kindly towards
others even in the face of a bad action. Therefore, it can be
argued that all of the students cared about helpfulness.
Findings Regarding the Intellectual Dimension
The findings with regard to the intellectual dimension are
presented in Table 2.
As is seen in Table 2, the findings regarding the intellectual
dimension were gathered under the themes of definition of
individual differences, definition of respecting differences,
differences being the spice of life and the title of the text
based on the questions included in the instrument. The students defined individual differences as being unique to the
individual, and physical characteristics, feelings and views
and interests being different. Regarding this concept, most
of the students made reference to physical characteristics.
One of the students who defined individual differences as
physical characteristics being different said, “It is about skin
colour, height, eye colour and weight being different (S6),”
including physical characteristics in her definition. Another
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student said, “For instance, my eyes are black, yours are
green (S24)” giving an example about the colour of eyes.
One student who highlighted the difference in interests
said, “One person likes football, another person likes volleyball, another likes playing the piano.” One of the students
who regarded uniqueness as an indicator of individual difference asserted, “These are the characteristics that change
for every individual (S16).” Another student who defined
the concept as “the change in an individual's feelings like
respect, compassion, kindness (S77)” explaining the differences in feelings with examples of values. As a result, the
students explained individual differences mostly with examples related to physical characteristics.
Table 2. Findings regarding the intellectual dimension
Definition of Individual Differences

f

Being unique to the individual

16

Physical characteristics

39

Feelings and views

10

Interests

24

Definition of Respecting Differences
Tolerance

25

Empathy

6

Accepting individuals as they are

5

Not teasing others

16

Not being discriminatory

5

Making friends

3

Differences are the Spices of Life
Being open to novelties

12

Having distinguishing characteristics

11

Making life more beautiful/less boring

52

Title of the Text
The rabbit and the squirrel

27

Our differences/Respect to differences

42

Friendship

7

Discrimination

8

Helping each other

2

What goes around comes around

2

He who laughs at other's misfortune may soon meet the same fate

1

Different but happy

1

A friend in need is a friend indeed

2

As is seen in the table, the students explained the value of
respecting differences with tolerance, empathy, accepting
individuals as they are, not teasing others, not being discriminatory and making friends. One of the students who
defined respecting differences in relation to tolerance said,
“It is about approaching others with tolerance, showing
them tolerance (S5).” Another student said, “It is about not
teasing others because of their differences (S17)” mentioning what behaviour would be wrong. One of the students
who defined respecting differences as “showing empathy
(S60)” highlighted empathy, while one student emphasised
unconditional acceptance by saying, “It is about seeing individuals as they are (S6)”, and another student provided an
example about disability while explaining discrimination by
saying, “For instance, if we have a friend with disability, we
should also include him in the play, not exclude him (S22).”
All in all, the students were observed to relate respecting
differences with tolerance the most.
In the intellectual dimension, the students were asked what
the saying "Differences are the spice of life" meant? Most of
the students answer this question by saying that differences made life more beautiful and less boring. Furthermore,
some of the students associated this saying with being open
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to novelties and difference distinguishing people from
each other. One of the students who thought that differences made life less boring said, “Life would be very boring if everyone was the same (S17)”, another said “Our life
becomes more beautiful with differences (S19).” Another
student thought that differences led to the emergence of
new ideas by saying “Differences open the way for novelties. Without differences, everybody would think the same
way and nothing new would be invented (S27).” One student also stated that differences were the distinguishing
features of individuals and thus made reference to physical differences by saying, “If everybody had the same look,
nobody would be able to recognise each other, that's why
it is good that everybody is different (S38).” In this regard,
the students perceived differences as making life better.
In the intellectual dimension, the students were also asked
to find a title for the story. Most of the students thought
the title “Our Differences/Respecting Differences” would
be suitable, directly addressing the text and the questions.
Moreover, some of the students wrote titles such as "the
rabbit and the squirrel", "Friendship", "Discrimination",
"Helpfulness", and "Different but Happy". Additionally,
there were students who made use of proverbs including
“What comes around goes around" and "A friend in need
is a friend indeed".

which is under the empathetic dimension and examines
how they would feel if they were the rabbit, most of the
students said they would feel upset. Some of the students
explained their feelings with resentment, anger and indifference. One of the students who stated that he would be
hurt in such a situation said, “I would get upset. Because
what he said would hurt my heart (S5).” Another student
said, “I would get hurt and resent the squirrel. I wouldn't
speak with him again (S44),” indicating that she would
show resentment to that behaviour. One student who reported to react to such a situation with anger said, “I would
get angry. Because he can't make fun of me (S92).” Another student stated that he would not care about being rejected said, “I would just turn my back and leave. I wouldn't
even care (S97).” It can thus be argued that the students
were aware teasing is a behaviour that upsets others.

The findings with regard to the empathetic dimension are
presented in Table 3.

For the question "If you were the squirrel to whom the
rabbit helps, how would you feel? Why?", which is under
the empathetic dimension, most of the students wrote
that they would feel happy. Some of the students, though,
stated that they would feel ashamed and regretful, and
get angry at themselves. One of the students said, “I would
be happy because I would have a good friend (S22),” while
another student emphasised shame by saying, “I would be
ashamed of my past actions (S3).” The student who questioned the behaviour and featured regret said, “I would
feel regret. Because what the squirrel did was not right at
all (S6).”, whereas another student who mentioned anger
said, “I would get really angry at myself, because I made
fun of her and then she helped me out (S5).”

Table 3. Findings regarding the empathetic dimension

Findings Obtained from the Posters

Findings Regarding the Empathetic Dimension

Offer to Become Friends

f

Considering personality traits

28

Showing respect

13

Making friends

51

Teasing
Getting upset

85

Resentment

3

Getting angry

7

Not caring

1

Feeling happy

43

Feeling ashamed

19

Feeling angry

2

Feeling regretful

18

Being Helpful

As is seen in Table 3, for the question "If you were the
squirrel, what would you do in the face of the rabbit's offer
for friendship? Why?", the students stated that they would
accept this offer. The students accepted the offer due to
reasons such as considering personality traits, showing respect and making a new friend. One of the students who
thought that personality traits were more important than
physical characteristics said, “Because we should look at
living beings' personality traits, perhaps he is a good person. I mean we should decide based on personality traits
(S81).” Another student who emphasised the respect to
differences said, “I would accept it because we should be
respectful to differences (S23).” The student that put to the
forefront the idea of making a new friend said, “Because
I would have another friend (S19).” A similar view was
also stated by another student: “I like to meet new people (S10).” It seems that the students cared about making
friends and getting to know new people.

The findings with regard to the posters created by the students are presented in Table 4.
Table 4. Findings obtained from the posters
Posters

f
Helping each other

10

Peace

2

Equality

6

Happiness

14

Friendship

29

Not teasing others

18

As can be seen in Table 4, the students highlighted friendship, the wrongness of teasing, helping each other, happiness, equality and peace. In other words, they explained
respecting differences by featuring these aspects. The
students' posters that covered friendship are presented
in Pictures 1 and 2.

For the question "When you put yourself in the rabbit's
shoes, how would you feel with the squirrel's teasing?",

407

March 2019, Volume 11, Issue 4, 403-411

Picture 1. S27’s poster on friendship

are respected, everybody feels normal and peace is ensured
in the world.” S1's poster that focused on helpfulness and
S77's poster about equality are presented in Pictures 5 and
6, respectively.

Picture 2. S34’s poster on friendship
S27 made children holding hands in her poster, and regarding why she drew this poster on respecting differences
she said, “We should be respectful to differences. Nobody
should be judged just because they are different. Different
people can become friends with each other. That is what I
expressed in my poster.” On the other hand, S34 drew two
children, one with and the other without disability. About
her poster she said, “One of the kids has a disability, and
the other doesn't. They have become friends and can play
together without any problems.” referring to physical disabilities. One student's poster that associated respecting differences with happiness is shown in Picture 3, and that of
another student about peace in Picture 4.

Picture 5. S1’s poster (helping each other)

Picture 6. S77’s poster (equality)

Picture 3. S87’s poster (happiness)

Picture 4. S92’s poster (peace)
S87 drew individuals with different characteristics and
wrote down slogans. He explained why he drew that poster by saying, “There are people around us who have different characteristics. We live in a peaceful world only when
we respect them.” putting happiness to the forefront. S92
included a slogan in her poster and drew individuals with
different gender. For her poster, she said, “When differences
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As can be seen, S1 drew a poster about individuals' helping each other and explained it by saying, “The reason why I
drew this poster is that people should help and respect each
other even though they may be different.” S77 who included
a scale and individuals of different genders in his poster emphasised equality with regard to respecting differences. He
explained his poster by saying, “Girl or boy, we are all equal,
that's what I wanted to express.” S24's poster on teasing is
shown in Picture 7 below.

Picture 7. S24’s poster on teasing
In his poster, S24 included expressions related to differences in speech bubbles. He said, “We should not make fun of
individuals' differences, but respect them,” to explain why
he included those in his poster. Consequently, the students
attempted to explain respecting differences mostly with values such as helpfulness, peace, equality and friendship.
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Results, Discussion and Suggesiton
In the present study, elementary school students' views
on respecting differences were examined by means of a
sample case. The students were asked questions in the
moral, intellectual and empathetic dimensions, and the
value of respecting differences was addressed from multiple perspectives. In addition, they were asked to create a
poster on this issue to show how they reflected their perceptions in visuals.
In the moral dimension related to the sample case presented to the students, they were asked to state whether certain behaviours were right or wrong. The students
answered the question about teasing by stating that it
was the wrong behaviour. They also asserted that people
should not be discriminatory, others can be offended, one
should be compatible with them and anybody can experience similar situations. They evaluated similar cases they
encountered with moral judgements. A moral judgement
is defined as a mental process by which a decision is made
about whether a behaviour is right or wrong, and how one
and others should behave in the face of such a situation
(Çileli, 1995). Moral judgements are related to the moral
developmental period of children, in which age is a significant factor (Cesur & Topçu, 2010). Therefore, the students'
answers should be discussed with reference to the age-related period in moral development theories. According to
Piaget's and Kohlberg's moral development theories, the
period that complies with the students' age is a period in
which social and external rules are important. In other
words, children of this period act based on moral norms
set by the society (Söylemez, 2017). For this reason, the
fact that the students’ views regarding inaccuracy of teasing could be explained in terms of social rules. It is possible
that the students provided this answer because teasing is
regarded as a bad behaviour in the society. Some of the
students stated that one should not tease others in such
a situation but should be compatible with them because
they could be hurt and the same thing could happen to
anybody. It can be said that the students are at the traditional level based on Kohlberg's theory. This is because
in this level that corresponds to one level higher than social roles, it is important to exhibit good behaviours, make
others happy and help them out (Senemoğlu, 2012). In a
similar vein, the behaviour of exclusion from the play in
the moral dimension was regarded as wrong by the students. Some of these students pointed to the lack of empathy, and thus they again seem to be at the traditional
level in which looking from others' points of views is seen
important according to Kohlberg (Senemoğlu, 2012) On
the other hand, some students responded to this question
by referring to the children’s right regarding play. In the
literature, results of the studies conducted with children,
show that the right to play is accepted as one of the children’s right by them (Gültekin, Gürdoğan-Bayır, & Balbağ,
2016; Ersoy, 2011; Covell & Howe, 1999). Thus, it is quite
normal that the students saw it as a right and thought the
exclusion from the play was wrong. Additionally, learning
outcomes included in the curricula regarding children’s
rights may help children develop awareness about right of
the play. Besides, only few students thought this exclusion
was right because the squirrel deserved a punishment.
In another question on helpfulness in the moral dimension, students evaluated being helpful as the right behaviour due to reasons such as forgiveness and one's having learned a lesson. The fact that the students featured
punishment in the exclusion, and learning a lesson in
helpfulness can be associated with the level of obedience
and punishment prior to the traditional level (Senemoğlu,
2012) In addition, punishment is included among the factors that affect moral and immoral behaviours in Gander
and Gardiner's (1998) social learning theory (Sözer-Çapan,
2005). Furthermore, in a study at preschool level, Meriç

and Özyürek (2018) reported that moral rules required
more punishment according to the children, which is
consistent with the findings regarding punishment in the
present study. Considering the results on the moral dimension, it seems that the students provided different answers depending on the questions. In other words, while
they took social rules into consideration in one occasion,
they highlighted caring about others in another. In another study, Lickona (1976) revealed that children sometimes
provided outside-dependent and sometime independent
answers (Sözer-Çapan, 2005). As a result, it can be argued
that the students' judgements in the moral dimension reflected the characteristics of their developmental period.
In the study, the students were asked to define individual
differences and respecting differences in the intellectual
dimension. Most of the students mentioned physical characteristics like height, weight and eye colour while defining
individual differences. Thus, it can be said that they mostly
focused on observable traits as a difference. Considering
their age, they were in the concrete operations period,
and they seem to reflect the characteristics of this cognitive developmental period. The students thought of mainly the differences that cannot be changes as an individual
difference. The study conducted with elementary school
students, Öksüz et al. (2015) reported that the students'
drawings on differences included a wider coverage of the
differences related to one's appearance. As for the definition of respecting differences, he students mostly highlighted the value of tolerance. Yet, in a study at elementary school level, very few students associated tolerance
with respecting differences (Ersoy, 2016) although tolerance is mainly explained with accepting differences, understanding and respect in the literature (Karaman-Kepenekçi, 2004; Witenberg, 2007). Therefore, the results of
the current study are supported by the literature. The
students also mentioned the ability to show empathy in
their definitions of respecting differences. Looking at a
situation from another person's perspective brings respect to differences and a democratic attitude (Kabapınar,
2004). Besides, in their study, Uymaz and Çalışkan (2018)
formed the theme of respecting differences with regard
to the metaphors about empathy. In this sense, the finding that the students mentioned empathy in the context
of respecting difference overlaps with the literature. In
the intellectual dimension, the students were also asked
to explain the saying "Differences are the spice of life".
Regarding this saying, they stated that differences made
life more beautiful and less boring, enabled individuals to
be open to novelties, and distinguished them from each
other. As seen in the direct quotations the students did
not use a variety of words to explain the saying. Similarly,
Çıplak (2005) reported that students produced less variety
of words while explaining proverbs. It can thus be argued
that children of this age group do not make use of a variety of words to explain expressions such as proverbs,
idioms and sayings. Lastly, in the intellectual dimension,
the students were asked to find a title for the story. Most
of the students wrote titles including "Our Differences/
Respecting Differences" and "The Rabbit and the Squirrel"
that were directly related to the text content. Only few
students found interesting titles. In a similar vein, Başaran
(2014) reported that students had difficulty in finding interesting text titles but could easily find titles that reflected
the text content. Based on the questions in the intellectual
dimension, the students can be said to define respecting
difference in parallel with the literature.
In the study, the students were asked what they would
do and how they would feel in the situations narrated in
the story. They said they would accept the friendship offer because they would make a new friend. According to
Maslow's hierarchy of needs, when individuals meet their
physiological and security needs, they want to meet their
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need to be part of a group like family or friends. In this regard, it seems normal that most of the students responded to this question as indicating their willingness to make
friends. Moreover, the age of the students who participated
in the study corresponds to the latency period in Freud's
theory of psychosexual development, and to the industry
versus inferiority period in Erikson's theory of psychosocial development. In these theories, it is indicated that children of this age group attach more importance to friendship (Senemoğlu, 2012). In the empathetic dimension, the
students were asked how they would feel if they were the
one who is teased, based on the sample case in the story.
Teasing is among the reasons behind conflicts in children
of this age group (Gürdoğan-Bayır & Gültekin, 2016). One
of the reasons behind children's behaviour of teasing is not
being able to understand differences (Topaloğlu, 2014). In
this study, the students said they would get upset and angry
in such a situation. However, children's reaction of getting
upset and angry would cause the continuity of teasing (Alantar, 2010 cited in Gür, 2011). In this context, the students
participated in the present study could understand the feelings of an individual who is teased but did not know how to
cope with it. It may be caused from emphasizing cognitive
behaviour in the teaching process more than affective education. The students were also asked how they would feel if
someone else helped them, and they mostly said they would
be happy. Helpfulness can be regarded as a morally good
behaviour, and such behaviours would make the individual
and others feel happy (Montagu, 1964 cited in Akbaş, 2008).
Thus, it can be expected that the students would also feel
happy. Accordingly, the students were able put themselves
in the shoes of another person with regard to the empathetic dimension.
In the study, the students were asked to create a poster
about respecting differences. They addressed friendship,
happiness, helpfulness, teasing, peace and equality in their
posters. The finding that they mostly featured the value
of friendship can be related to their social development.
Moreover, the students explained respecting differences in
their posters mostly with positive situations. In Öksüz et al.
(2015), students similarly included categories reflecting positive attitudes in their drawings about respecting differences.
In the present study, peace was the value included the least
in the students' posters. In fact, peace involves respecting
differences, tolerance, helpfulness, friendship, love and solidarity (Çoşkun & Keskin-Keskin, 2009; Cengelci-Kose & Gurdogan Bayir, 2016). It can then be argued that the students
perceived respecting differences in the context of friendship
and made less reference to other universal values such as
peace, equality and justice while explaining it.
As a result, the students responded to the moral, intellectual and empathetic questions related to the sample case by
reflecting the characteristics of their developmental period.
In the intellectual dimension, they highlighted physical characteristics for the value of respecting differences but did not
mention differences in feelings and views However, putting
into consideration such differences in ensuring social peace
would enable conflicts to be solved peacefully. Besides, considering that respecting differences is important in all societies, it would be beneficial to deepen students' perspectives.
In this respect, sources such as current issues, sample cases
and problems can be used in the instructional process to
develop multiple perspectives regarding this value. This is
because these sources would enable students to become
more sensitive to social issues. Additionally, issues that focus on differences in feelings and views can be covered in
classes. In the literature, the research on respecting differences is mostly quantitative, and thus in-depth qualitative
studies can be conducted to examine this value. Longitudinal studies can also be carried out to observe students' longterm development.
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