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Abstract
One of the lessons that contribute to the education of individuals who have national and cultural values as well as universal values such as
tolerant, virtuous, healthy, honesty, responsibility, scientific, love and respect is Life Studies course on primary schools. Life Studies course is
one of the courses taught by students in primary schools and the main objective is to provide students with knowledge, skills and value. One of
the highlighted values and skills in the 2018 Life Studies Course Curriculum is Recognition of National and Cultural Values (Ministry of National
Education, 2018). The aim of this study is to reveal the perceptions of third grade students about their national and cultural values. In this study,
the perceptions of third grade students about national and cultural values are examined based on their opinions and drawings. The method
was art-based research. 40 students (22 female and 18 male) participated in this study, which aimed to reveal the perceptions of third-grade elementary school students on national and cultural values. In order to determine the participants, criterion sampling was used. In this research,
which aims to reveal the perceptions of third-year elementary school students on national and cultural values, the findings were presented as
two main themes: “Reflection of National and Cultural Values in drawings and written opinion” and “Characteristics of National and Cultural
Values” and sub-themes under each theme. While some of the students draw an object or figure as a national and cultural value, some students
drew more than one figure or object related to different national and cultural values in the drawings. Some students emphasized different
national and cultural value in their written opinions and paintings.
Keywords: Primary School, Art-Based Research, Drawing, National and Cultural Values, Turkey

Introduction
While developments in science and technology provide the
necessary opportunities for individuals to improve their lives,
on the other hand it also confronted with problems such as
environmental pollution, global warming, violence and terror. Individuals must have some properties to overcome
with these problems and to be able to live in tolerance and
respect with other individuals in the complex society. These
properties appear as values. The value can be determined as
“the whole of the material and spiritual elements that cover
the social, cultural, economic and scientific values of a nation” (TDK, 2012) and “the whole of the beliefs that contain
the most basic characteristics that differentiate human from
other living things” (Ulusoy & Dilmaç, 2012, p. 16).
Culture is a collection of formal and peculiar values of all
societies and communities that exist in the world (Paşaoğlu, 2009, p.144). Values determine the common behavior
patterns that must be followed in the society by creating
social solidarity (Yaman, Taflan & Çolak, 2009, p.107). In this
respect, cultural values affect the culture and culture affecT
cultural values. The change or differentiation in the common
behavior of the society is reflected in the culture of the society and the cultural values of the society (Kasa, 2015). With
regard to the third learning domain “Culture and the
arts” there is an expectation that children and young
people will have opportunities for creative expression
in a wide variety of art forms and cultural experiences
to foster knowledge and skills in the area of the creative
arts and culture, personal and communal identity, and
awareness of and respect for diversity.
Values education is an important process that ensures the
continuity of societies by enabling individuals' internaliZation

of values. By means of values education, individuals are able
to transfer their culture to future generations (Bayır-Gürdoğan, 2019, p.403). Values bring a sense of security, meaningfulness, purpose and a sense of future into the individual's participation in social life. Values are used to describe
societies and individuals, to monitor the change over time,
and to explain the motivational basis of attitudes and behaviors. When values are used for qualification and discovery
among cultures, they represent shared abstract ideas about
what is good, what is right or what is desirable. Cultural values serve as the criterion used to explain which behavior
individuals have in society, to guide their self-presentation
and to defend their own preferences. Some of the social, historical and intellectual values becomes the society’s cultural
values. Each culture has its own human, society and world
understanding and values.
Values education starts informally in the family and continues in formal schools. The values education is carried out
through education programs in schools as well as through
implicit programs. Nowadays, rapid technological and scientific developments deeply affect societies and especially
human relations; The importance given to the acquisition of
values through a curriculum to the new generation is increasing. One of the lessons that contribute to the education of
individuals who have national and cultural values as well as
universal values such as tolerant, virtuous, healthy, honesty, responsibility, scientific, love and respect is Life Studies
Course on primary schools. Life Studies course is one of the
courses taught by students in primary schools and the main
objective is to provide students with knowledge, skills and
value. One of the highlighted values and skills in the 2018
Life Studies Course Curriculum is Recognition of National
and Cultural Values (Ministry of National Education, 2018.
This study is limited with these values.
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The aim of this study is to reveal the perceptions of third
grade students about their national and cultural values.
Art-based research was used as the method in the research and the drawings of the students were used. The
drawings that are drawn by children provide researchers with a different sequence of data and an alternative
means of perceiving it (Kendrick & Mckay, 2004, p.110).
Thus, it is considered that it is important to reveal the perceptions of students about national and cultural values
through art-based research.
Method
The art-based research content artistic process, forms
and applications in scientific field. Art-based research has
therefore benefited from creative arts to shape and inform
social science research (Sinner, Leggo, Irwin, Gouzouasis &
Grauer, 2006, p. 1226). Art-based research describes an
epistemological foundation for human inquiry that utilizes
artful ways of understanding and representing the worlds
in which research is constructed (Finley, 2008, p.79). The
aim in art-based research is to understand and explain
the experiences of the researcher and the participants in
the research process of the artistic process and the artistic
forms (McNiff , 2007, p.40; Mullen, 2003, p.166). It can be
suggested that art-based educational research approach
possess some applications which help research process
sustain more effectively and authentically. The investigation of the process by its nature in a constructive and multidimensional way offers researchers unusual departure
points. This case may make the research an authentic,
creative and qualified one (Duygu & Erişti, 2015, p.395).
Art-based methodological outcomes are validated not
primarily through a triangulation of methods but within
what I would describe as ephemeral constructs of validity. Art praxis methodology invites an anti-foundational
"validity of transgression that runs counter to the standard foundational validity of correspondence”. It has been
striking to note how flexible the concept of validity is, and
that it is not an unusual practice to determine alternatives
to conventional conceptions of validity when altering research paradigms and/or designs (Eisenhart & Howe,
1992; Lather, 1993, p.675; Cited: Rolling, 2010, p.109). In
art-based research, participants present their perceptions
of facts or situations in an artistic way (Eisner, 2006, p.11).
One of these ways is children’s drawing. Children's drawings reflect the thought and emotion in the child's mind,
and the symbols and figures used by the child give a hint
about the subject (Greig, Taylor & Mackay, 2007, p.93).
Children’s drawings have helped them communicate the
diverse ways in which they see themselves and others as
literate beings across contexts such as home, school, and
community (Pirtle & Maker, 2012, p.146). In this study, the
perceptions of third grade students about national and
cultural values are examined based on their opinions and
drawings.
Participants
40 students (22 female and 18 male) participated in this
study, which aimed to reveal the perceptions of third-year
elementary school students on national and cultural values. 36 students aged 9 and 4 students aged 8 participated in this study. In order to determine the participants,
criterion sampling was used. The basic understanding of
criterion sampling is the study of situations that meet a
predetermined set of criteria (Yıldırım & Şimşek, 2011, p.
112). In this study , it was taken as the criteria that students should be studying third grade in primary schools
in different socio-economic levels. The reason for the selection of the third grade students in the study; students
have the Life Studies course. “Recognition of National and
Cultural Values” is including as a life skill in the Life Science
Course Curriculum.
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Data Collection
The data of the research conducted in order to reveal the
perceptions of the national and cultural values of the third
grade elementary school students were gathered in March
2018. In the process of data collection, firstly, these questions were asked to students: “What do you understand
when it is said that national and cultural values? What are
you thinking about?” and than wanted to draw about national and cultural values. In art-based studies, children
are asked to draw a case or situation in a verbal or written
way (Mair & Kierans, 2007). In this research it was asked to
the participants “Can you tell us the drawing you made?
What did you draw? and What are your thoughts on national and cultural values?”.
Data Analysis
Descriptive analysis technique was used to analyze the
data obtained from the study. In the descriptive analysis,
themes are determined first, the data are summarized
and interpreted within the scope of these themes and direct quotations from the interviews or observations are
included. The reason for direct quotations is to reflect the
views of the interviewed or observed people in a striking
manner (Yıldırım & Şimşek, 2011). In this way, firstly the
drawings that the students have drawn are examined and
a checklist has been created to determine what is in the
drawings. Checklist is as follows:
Table 1. Checklist For Researcher
Criterions

Picture/Student’s
Interviews/Number
of Research/

Researcher

Which units are included in the
picture drawn by the students?
What are the units of the students' interviews?
Is the discourse of the students
interviewed with the units in
the picture consistent with
each other?
Are the themes and the themes
created by the researchers consistent with each other?

According to the checklist above, the researchers completed the students' drawings and the students' interviews.
Then, a form was formed for the students' written expressions, and descriptive index and research interpretation
sections were opened to the forms. Forms and checklists
were separately filled by each researcher. Below is a sample checklist.
As shown in Table 2, each researcher separately analyzed
the data according to the questions on the checklist and
completed checklists for each student and each image for
data analysis. For the first question in the checklist, each
researcher examined the picture drawn by the student
and wrote the elements in the picture to the checklist.
For the second question, each researcher filled the checklist taking into account the views of the students. For the
third question in the checklist, each researcher examined
the consistency of the student's drawing with the picture
drawn by the student and decided whether it was consistent. As a final question, each researcher decided what
theme would be by taking into consideration the elements
of the student's drawing and the student's view. Thus,
each researcher completed both the data analysis and the
preliminary study for validity and reliability by filling the
checklist.
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Table 2. Sample Checklist
Criterions

Number
of picture

Which units are
included in the
picture drawn
by the students?

What are the
units of the
students'
interviews?
Is the discourse
of the students
interviewed
with the units
in the picture
consistent with
each other?
Are the themes
and the themes
created by the
researchers
consistent with
each other?

Picture/Student’s
Interviews/Number of
Research/

Coffee
cup, coffee
plate,
sugar, a
small glass
of water
(items next
to Turkish
coffee)

39

39

Researcher

S39 “I drew our local
drink, coffee. ”

The
student
stated that
he drew
Turkish
coffee.

national and cultural elements in their drawings. Therefore, symbols and figures in a drawing can be placed under multiple themes.
Table 3. Roads Used to Provide Validity and Reliability in Research
Obtaining expert opinion
Internal
Validity

Direct quote
Support with images
Explanation of data collection tool and
process

Validity

Explanation of data analysis process
External
Validity

Describing the implementation process
of the participants
Purpose sampling (Being a student of
third grade in primary school and attending the Life Studies Course)

39

Yes, it is.

Internal
Reliability
Reliability

39

Customs of
/Themes

Validity and Reliability
In this study, some measures have been taken by the
researchers to ensure the validity and reliability. These
measures are shown in table 3 below.
Checklists and forms were filled separately by researchers
to ensure the reliability and validity of the research. And
then the researchers compared the checklists and forms
together. In cases where there is a conflict in the checklists
and forms, the drawings and written expressions of the
students are reviewed again and again. After that, these
checklists and forms were presented to two experts (from
faculty members specialized in visual arts teaching and
values). Two experts and researchers came together to
discuss checklists and forms, and experts and researchers
have disputed the control list and two units on the form.
Relevant drawings and student castings were reviewed
and the dispute was resolved, a consensus was reached.
The findings were presented without comment and direct
quotations were made in the presentation of the findings
and the images were used. In addition, student names
were coded like S1, S2, S3. Students used more than one

External
Reliability

Presenting the findings without comment
Checking the consistency between data
Checklist

Findings
In this research, which aims to reveal the perceptions of
third-year elementary school students on national and
cultural values, the findings were presented as two main
themes: “Reflection of National and Cultural Values in
drawings and written opinion” and “Characteristics of National and Cultural Values” and sub-themes under each
theme. The themes obtained are shown in figure 1.
Symbols, images, figures, objects related to national and
cultural values in the students’ drawings were in the theme
of “The Reflections of National and Cultural Values in
Drawings and Written Opinion, and the sub-themes were
“Customs, Arts, Language and Sports, Fatherland, History
and Religion”. The theme ”Characteristics of national and
cultural values, is divided into “Inheritance, belonging, promotion and lifestyle” categories. Figure 2 shows the elements that the students draw on the custom sub-theme.
In the drawings of students within the scope of national
and cultural values, they focused on food culture, clothing,
dowry and wedding. Students drew “ayran, Turkish coffee,
tea” as a drink, and “Turkish pizza, baklava, künefe, tulumba, pita, rice” as a food for the sub-theme of Food Culture.
Student 15 "I draw the coffee because its our regional
drink.". Students' drawings are as follows.

Figure 1. National and cultural values of primary school third-grade students
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Figure 2. Customs in the drawings of third-grade students

Drawing 1. Student 1

Drawing 2. Student 7

Drawing 3. Student 28

Drawing 2. Student 16

Drawing 5. Student 20

Drawing 6. Student 13
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Figure 3. Art, sports and language in the drawings of third grade students
It was seen that students drew regional clothes and wedding dresses as a national and cultural values. In addition,
students have reflected the dowry and wedding related
items in their drawing as customs. The drawings of students are as follows.
S28 said that “I drew wedding, bride and groom. They
came to my mind when I thought national and cultural values”. S13 “I drew wedding dresses and regional dresses.
S13’ drawing is as follow.
The elements that the students drew as the national and
cultural values in the theme of art, sports and language
are shown in Figure 3. In the drawings made by students,
the elements related to national and cultural values are
divided into sub-categories in the form of music, traditional dances, handicrafts, jokes and traditional sports in the
theme of art, sports and language.
S19 “I draw Meerschaum and Carpet weaving” as Turkish
traditions or values. And S20, “When I said national and
cultural values, it comes to my mind our jokes, folk carpet
weaving” so they have emphasized our music, handicrafts
and language as national and cultural values. Again from
S31 I draw halay as a national and cultural value because
each region has its own dance. For example, they play
horon.” The drawings of the students are as follows.

Drawing 7. Student 17

Drawing 8. Student 31
The elements that the students draw in the theme of
religion as national and cultural values are divided into
sub-categories as religious holidays, Mevlana and place of
worship. The items drawn by the students are shown in
Figure 4.

Figure 4. Religion in the drawings of third grade students
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Drawing 9. Student 16		

Drawing 10. Student 13

Drawing 11. Student 5

Figure 5. History in the drawings of third grade students

Drawing 12. Student 32 (Elif Ana)

Drawing 13. Student 35 (Anıtkabir)

Drawing 14. Student 3 (Çanakkale)

Figure 6. Homeland in the drawings of third grade students
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S16 “When it is said national and cultural value, Sacrifice
Holiday came to my mind”. S8 “I drew a Mosque, because
we are a Muslim country.” It can be said that students emphasize religious elements as national and cultural values.
The drawings of students are as follows:
The history as a national and cultural values; were divided into subcategories as wars, historical personalities and
monuments. The items drawn by the students are shown
in Figure 5.
S32 “Our heroes came to my mind and drew Elif Ana”. S35
“I drew Anıtkabir” and S3 “I drew Çanakkale and the Martyrs Monument there.” The drawings of the students are
as follows.
S11 “National struggle came to my mind as a national and
cultural values. War of Independence is important for us”
and S23 “I understand the War of Çanakkale in terms of
national and cultural values.” It can be said that they have
emphasized our recent history as national and cultural
values.
Homeland as national and cultural values were divided
into as subcategories as martyr, national holidays, flag
and Atatürk. The items drawn by the students are shown
in figure 6.
S14 “I drew 23 April Feast.”, S38 “I drew our flag.” The drawings of the students are as follows.

S2 “Atatürk came to my mind. He is important for us” and
S35 “Martyrs in the wars came to my mind.” It can be said
that students emphasize our homeland as national cultural values.
The students stated the characteristics of national and cultural values in a written form. According to the opinions
of students, national and cultural values are divided into
sub-categories: heritage, belonging, promotion and lifestyle. Figure 7 shows the characteristics of national and
cultural values.
S3 “They came us from our ancestors so it is important”,
S15 “It is important for us because we brought them from
past to nowadays.” and S22 “National Culture shows us
that we are Turkish citizens and they are beauties from of
Turkey. If we did not have our national culture, we would
not have a culture left to us. According to this views students stated the national and cultural values as a heritage. S34 also stated that “We can show the beauties of our
country to other countries and S11 stated that “It is introducing our country.”
S31 “Because they show the characteristics of the region
such as honey of Erzurum”. S40 “Because they are values
in our country so they are important” and S21 “Because
they are special for us.” According to these views they
showed that natural and cultural values are special for our
country. S8 “We are Muslims so we live like this.” and S10
“Because of our values and our national culture are memories from the beauty of Turkey. If we did not have our
national culture and value, we would not have any life left
to us.” According to these views it is emphasized that our
national and cultural values are our way of life.
It can be emphasized that the students are aware of national and cultural values as it can be understood from the
drawings and written expressions of the third grade students. It can also be said that students care about national
and cultural values.

Drawing 15. Student 14

This situation can be explained by students' examples of
national and cultural values in their school and daily life.
In addition, it can be stated that students are aware of national and cultural values and their families reflect national
and cultural values in their homes.
Conclusion, Discussion and Suggestions

Drawing 16. Student 38

The aim of this study, which aims to reveal the perceptions
of third-grade elementary school students on national and
cultural values, is the perceptions of third-year elementary school students on national and cultural values; were
examined by their drawings and written opinions. 22 female and 18 male students participated in the study. The
results according to findings obtained in the research are
as follows.

Figure 7. Characteristics of National and Cultural Values
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Students drew and expressed their perceptions about national and cultural values with their drawings and written
views. While some of the students drew an object or figure
as a national and cultural value, some students drew more
than one figure or object related to different national and
cultural values in the drawings. Some students emphasized a different national and cultural value in their written
opinions and paintings. National and cultural values in the
drawings and written views of the students were “customs
and traditions, art, sports and language, religion, history
and homeland”. Students who emphasized the traditions
and customs as national and cultural values, made drawings of food culture, clothes and wedding related objects
or figures in their drawings and written opinions. Some
students have meat roasting, rice, Turkish coffee, etc.
while some students draw the bride, groom and circumcision feast related to the local clothes and wedding. Some
of the students who emphasize art, sports and language as
national and cultural values; While drawing meerschaum
and carpet weaving, some students drew our traditional
sports and dances. In their separate written opinions, they
emphasized the joke as national and cultural values. Some
of the students who emphasized the religion as national and cultural values on their drawings and their written
views were seen to drew objects and figures related to religious holidays and places of worship. Some of them drew
Mevlana as a religious character. Students who emphasize
history as national and cultural values; In their drawings
and their written views, it was revealed that they emphasized wars, historical figures and monuments. It was determined that some of the students who emphasized the
homeland as a national and cultural value drew the flag
and the objects and figures related to April 23rd National
Sovereignty and Children's Day. The students participating
in the research showed that national and cultural values
inherited from our ancestors, introduced our country, belonged to us, and reflect our lifestyle and emphasized the
characteristics of national and cultural values.
In Erişti and Belet’s (2010) research, the perceptions of the
culture of the fifth grade students of primary schools were
examined with their written expressions and paintings. As
a result of the analysis of the data, some of the students
explained the culture as information about the traditions
and traditions of a nation, their backgrounds, and some
of them explained the moral characteristics of a community, living and artistic assets, or values that a country
possessed. The students expressed that cultural values
are very important and should be kept alive. In addition
to this, students emphasized especially the marriage ceremony, henna night, meals, dances / games, clothes, sports
/ horse sports, traditions / customs, soldier farewells, holidays and folk heroes. These results are harmonised to our
research.
Özkartal (2009) “The effect of Dede Korkut Epic on the acquisition of national values in the course of primary art activities” aims to draw attention to the existence of Turkish
epics from the cultural works and to contribute to the continuation of traditional values. In the experimental study,
which was applied with pretest-posttest control group, it
was observed that the student achievement and attitudes
increased in the experimental group where the national
values were emphasized by the drama method. With this
research drama was used and we used drawing. These research both show that art could be a way of education in
primary schools.
In the study of Kasa (2015) concluded that fourth grade
students emphasize cultural values such as weddings,
food-beverages and flags within the scope of values.
These results are harmonized to our research.
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Bozok (2010) “In the eighth grade visual arts lesson, the effect of our national holidays in the acquisition of national
values (Sample of 29th October Republic Day and the War
of Independence)” is aimed to gain national values by using stories of the Çanakkale War which describes cultural
and national values through drama method. In this study,
pre-test-posttest control group experimental design is
used. As a result of the research, there was a significant
difference in favor of the experimental group in the eighth
grade visual arts class. It has been observed that student
success and attitudes have increased with the method
and story used in the experimental group.
Belet and Eristi (2010), aimed to explain the perceptions
of the culture (the example of the multicultural Fjell elementary school in Norway). Some students' perceptions
of culture in their written narratives have been highlighted
by the general conditions of a country, while others reveal
the cultural elements of their country such as food, dance,
celebration, traditional clothing and holidays. In this study,
it is seen that the ethnicity and traditional habits of the
majority of the students are important in the formation of
the perceptions of the majority of the students.
Schwarts (1999) mentioned values as trans-situational criteria or goals ordered by importance as guiding principles
in life. Education is a part of life and has to improve values,
with this study it is shown that the perceptions of students
about national and cultural values.
One of the aims of education is transforming the culture
to new generations. For this aim with this research, it is
tried to determine third class primary students’ perceptions of national and cultural values. Suggestions according to this research are:
• Quantitative research can be done. It can be studied with different level of class. The sex differences
and education level of parents can be examine for
national and cultural values.
• It could also study the perceptions of the students about different culture.
• Sample lesson plans can be prepared and implemented and then the effects of these practices can
be investigated.
• Studies can be conducted to examine the effects
of teacher-parents on students' perceptions of national culture and values.
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