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“In Fact, We Can All Decide”: An 
Action Research on the Participation 
Right of Young Children

Tuğçe Akyola

Abstract

In this research, it is aimed to plan concrete and new 
arrangements that will encourage participation right 
and evaluate how these arrangements contribute to 
children’s participation. The participants of the study 
are comprised of 41 5-year-old children attending the 
kindergarten in a province in Turkey’s inner Aegean region. 
In the research, triangulation was used, and Participation 
Right Scale in Preschool Classes (Koran, 2017; Şallı İdare, 
2018), interview form (Thayer and Schiff (1969), facial 
expressions form, observation form, and field notes were 
used as data collection tools.  When the results from the 
scale, observations, and interviews were evaluated, it was 
determined that children began to express their views on 
the planning of programme activities and began taking 
an active role in decision making. Furthermore, it was 
concluded that children began to be active participants in 
the learning process and liked the arrangements and the 
materials they used in the classroom. This action research, 
focusing on the children’s participation right, is thought 
to contribute to academic and social studies on how the 
participation right in school can be transferred from theory 
to practice. Comprehensive action plans can be developed 
by experts working on children and education policy makers 
in order to implement children’s participation right in school.
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Introduction

It is highlighted that child participation is one of the critical 
issues in early childhood education (Clark & Moss, 2010; 

Venninen & Leinonen, 2013). According to the United Nations 
Committee on the Rights of the Child (2009) participation 
is sharing information and listening to children. After the 
first step of participation, including information sharing 
and listening, children’s decision making abilities regarding 
their daily lives are considered as active participation 
(Alderson, 2008; Shier, 2001). Article 12 of the United Nations 
Convention on the Rights of the Child (1989) impresses 
children’s opinions on situations where their concerns 
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should be taken into account. The implementation of 
this item is remarked as a “practice of participation” 
(United Nations Committee on the Rights of the 
Children, 2009). Children need to practice decision-
making to be active decision-makers (Hart, 1992). The 
right to participate includes the freedom of children 
to express themselves with or without language, the 
freedom of thought, the right to information, the right 
to take their views in their daily lives (Nyland, 2009). For 
this purpose, it entails understanding that all children 
have the capacity to express their opinions, providing 
environments where they can express their opinions 
easily, being aware of the situations that concern 
them, and respecting their opinions according to their 
age and maturity (Landsdown, 2005).

Although participation right is emphasized in early 
childhood policies and programs, it is still limited 
in practice (Bae, 2009; Theobald et al., 2011). Child 
participation requires children as active and 
democratic citizens to have a voice in areas that 
affect their lives, such as education (Horgan, 2017). 
Hammersley (2017) states that adults should not have 
an authoritarian view of children to be taken into 
account for the views of young children. Providing 
children with the opportunity to express their views on 
issues related to them depends on their perspective on 
their competencies. Perceiving children as active and 
capable members of society guides their participation 
(Hester & Moore, 2018). Participation is about children’s 
self-regulation and individual freedom, and interaction 
between adults and children and adults’ control over 
children’s school life affect this process (Puroila et al., 
2012). 

The teacher has an essential role both as an 
observer and a supporter of their skills development 
to encourage children’s participation (Berthelsen, 
2009). The participation of young children in school 
differs depending on the teacher’s communication, 
attitude, rules, and power (Emilson & Johansson, 2018; 
Johansson et al., 2016). Teachers can encourage 
participatory practices at different levels from three 
different perspectives; including being open to the 
idea of participation, creating opportunities for 
participatory experiences, and realizing these new 
participatory experiences in daily practice (Shier, 
2001). In order to ensure participatory processes by 
considering the needs of children, it is necessary to 
take into account children’s opinions (Muela et al., 
2019). A little guidance for teachers to make them 
understand children’s opinions and integrate them will 
be sufficient (Sargeant & Gillett-Swan, 2019). Failure to 
consider children’s opinions stems from reasons such as 
teachers’ perspectives on children, insufficient support 
for teachers to improve classroom participation, 
excessive classroom capacity, and the number of 
children quota per teacher (Smaree-Manassakis, 
2019). Children are not provided with environments 

where they can start the process spontaneously or 
direct them in schools (Theobald & Kultti, 2012). The 
fact that teachers are regarded as the organizers of 
the classroom environment, who has the responsibility 
to provide space for children, causes children to be 
perceived as only users rather than participants. 
(Donaldson, 2015; Taylor et al., 2015). Based on all these 
factors, it is required to support child participation and 
design new educational approaches and practices 
that value children’s opinions as a member of the 
group (Venninen, Leinonen, Lipponen, & Ojala, 2014). 
This study will discuss the new arrangements planned 
to support classroom participation.

It is essential to approach child participation in early 
childhood from a theoretical perspective, from a 
convenient viewpoint, for children to be involved 
in decision-making processes (Church & Bateman, 
2019). Teachers have difficulties in taking children’s 
opinions into account in the classroom. This is due to 
the challenges that children have encountered in 
using appropriate methods such as visual methods 
and supporting their participation in discussions that 
affect their experiences in school (Kanyal & Cooper, 
2012). In the busy and structured daily schedule, there 
is not enough time for teachers to listen to children or 
the opportunity for children to express their opinions. 
Therefore, it is essential to change daily routines, 
schedules, and review general goals to encourage 
child participation (Ojala & Venninen, 2011). Providing 
enough time for children to listen individually or in a 
group, establishing routines for children’s interests 
and needs, discussing classroom rules and making 
decisions together, and getting children’s opinions 
about solving problems to include suggested ways 
to support participation (Clark, McQuail, & Moss, 
2003). By creating learning environments with 
democratic and participatory features, the political 
and social importance of participation will be 
highlighted (Clement, 2019). It is emphasized that child 
participation should be supported by designing and 
creating learning environments (Clark, 2010; Correia & 
Aguiar, 2017). It is important to organize daily routines 
by taking children’s opinions into account to create a 
participatory environment in the classroom and build 
participation culture (Joseph et al., 2010).

It is emphasized that novel participatory methods 
and practices can be developed to encourage child 
participation (Clark & Moss, 2010; Venninen et al., 2012). 
Previous studies examined participatory experiences 
in the classroom (Clement, 2019; Houen et al., 2016; 
Leinonen & Venninen, 2012; Smaree-Manassakis, 2019). 
A study by Johansson et al., (2016) found that children 
were given the opportunity to express themselves 
in the classroom, but teachers rarely took children’s 
opinions into account. The results revealed that 
children’s opinions are taken into account only when 
they are consistent with adults’ previous plans and 
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expectations. In a study of Leinonen and Venninen 
(2012) examining the participation of young children 
in planning their learning processes at school, it was 
observed that children did not participate sufficiently 
in planning, and evaluation was insufficient. Instead 
of limiting children’s participation in decision-making 
process in learning environments, it is necessary to 
ensure that they also become an active determinant of 
the learning process (Church & Bateman, 2019). While 
considering all these, this study aimed to plan concrete 
and new arrangements that will encourage child 
participation and evaluate how these arrangements 
contribute to children’s decisions about the daily 
schedule, learning environment, and their emotional 
responses to materials and arrangements. This study 
will be critical to reveal how theoretical ideas on child 
participation will affect the implementation and an 
action plan that will encourage child participation in 
enriching the future studies on child participation in 
classroom. 

Method

Research Design

The study conducted an action research, one of the 
qualitative research methods. Action research is an 
analysis process that is conducted to determine and 
improve the quality of teaching and methods applied 
in the school or classroom environment (Johnson, 2015). 
According to Yıldırım and Şimşek (2016), action research 
is a study that is conducted by a practitioner alone 
or with a researcher, and includes systematic data 
collection and analysis that aims to reveal and solve 
problems that may arise during the implementation 
process. In this study, participatory action research 
was conducted, in which the practitioner was also a 
researcher. Participatory action research is described 
as an approach that involves a social analysis with a 
dynamic process based on social and collaborative 
(Gillis & Jackson, 2002; Hendricks, 2006). Action 
research involves a cyclical process providing change 
with participatory methods (Smith, 2015). This research 
was conducted in four stages: choosing to change, 
planning for change, observing, reflecting, and acting 
and revising plan (MacNaughton & Hughes, 2009). 

The researcher examined child participation, 
teacher’s opinions on child participation, and 
research on developing children’s participation in the 
classroom (Koran & Avcı, 2017; Salminen, 2013; Smaree-
Manassakis, 2019). When she considered the studies in 
the literature, and during her field studies, the limited 
participation of children in decision-making regarding 
classroom activities and learning environments drew 
the researcher’s attention. The researcher estimated 
that more concrete and applicable processes were 
required to encourage child participation. Based 
on all of these factors, it was focused on that the 

participation could develop positively with the new 
arrangements and materials to be prepared in the 
classroom.  

In order to determine the participation and decision-
making of children in the class, observations were made 
by the researcher, who will carry out the application 
third days a week in classrooms for two weeks and 
interviews were conducted with the classroom 
teachers. As a result, it has been observed that children 
are limited in their daily schedule in decision-making 
about classroom activities and learning environments. 
It was also observed that children’s participation is 
insufficient. In order to resolve this problem and to put 
the change into practice, visual materials that can be 
used in the daily schedule of The Preschool Education 
Program of the Ministry of National Education (MoNE) 
(2013) were prepared. The arrangements for the use 
of these materials were planned and were carried 
out four days a week in classrooms for six weeks.  In 
the third phase of the action research, all of these 
materials were used in the classroom for six weeks as 
part of the regulations in the classroom.

Participants and Settings

Criterion sampling, one of the purposeful sampling 
methods, was used in this study. The criteria for 
determining the classes in which the research can 
be conducted involve insufficient participation of 
children in classrooms none practice enhancing child 
participation, and preschool teachers being interested 
and volunteering to work. These activities planned by 
the researcher were performed in a kindergarten in a 
district center of Turkey’s inner Aegean region, under 
the Directorate of National Education, where children 
with middle socioeconomic background attend. The 
arrangements were carried out in two classrooms 
for five-year-old children. There are music, science, 
art, and dramatic play centers in both classrooms, 
and there are materials suitable for children’s 
developmental levels. Also, there is a playground for 
children outside the kindergarten.

One of the teachers in the applied classes has 12 
years, and the other has four years of professional 
experience. Both teachers are female and graduate 
of the Preschool Education Undergraduate Program. 
None of the teachers took an undergraduate course 
on child participation and did not participate in any 
in-service training. In the study group, there are a total 
of 5-year-old 41 children, 21 boys, and 20 girls. 

Procedure

Data collection was first conducted voluntarily by 
obtaining permission from the Directorate of National 
Education and consent forms from the families of the 
children in the study group. In this action research, 
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more than one data collection method triangulation 
was used, and the data collection was conducted 
systematically. 

As discussed in the literature, different data collection 
methods can be applied to comprehensively conduct 
action research and support the findings (Johnson, 

2015). Participation Right Scale in Preschool Classes, 
interview forms, facial expressions form, observation 
forms and field notes were used as data collection 
tools in this study.

Participation Right Scale in Preschool Classes: This scale 
was developed by Koran (2017) TRNC (Turkish Republic 

Table 1: 
Action Research Process

Stage Week The content

Stage 1

1 Literature Review

2 Literature Review

3 Obtaining all required permits
Determining the school and class
Meeting with the teacher and getting approval4

Stage 2

5 Observing children’s participation and the classroom

6 Observing children's participation and classroom

7 Pre-test-Interviews

8 Pre-test-Interviews

Stage 3

9 Classroom arrangements-observation-interview-field notes-photos

10 Classroom arrangements  

11 Classroom arrangements  

12 Classroom arrangements  

13 Classroom arrangements  

14 Classroom arrangements  

Stage 4
15 Post-test-Interviews

16 Post-test-Interviews

Table 2
Materials Used in the Research

Material Name How to use it

Rabbit Bondi

When starting the day, children place a card with the day written on it in the rabbit’s pocket. Every 
day one of the children places a symbol/picture/text symbolizing a pre-determined conversation 
topic into the rabbit’s pocket and starts the conversation. Children sit in a circle and share their ex-
periences, feelings, and curiosities about that day’s conversation. 

Color Wheel

Children go to the learning center symbolized by the picture, which appears as they spin the wheel 
and play for a specific time. 
The playing time continues until the song of the day, determined by the children ends. When the 
time is up, children mark the learning centers they played on the board. Children can change the 
learning center by turning the wheel again, or those who want can continue playing in the center.

Caterpillar Time

Children place picture cards symbolizing activities and routines in the daily schedule on the cater-
pillar. They can follow the daily training flow from the caterpillar. The teacher can plan two of the 
activities of that day so that the children can choose, decide, and explain the optional activities to 
the children with the picture cards in the caterpillar. 
Children can participate in any of the optional activities. Besides, when the teacher is talking about 
the next day’s activities at the time of evaluating the day, an activity type decided with the children 
can be put on the caterpillar. 

Decision cards

The teacher may hold voting in the classroom using these colored decision cards for various situ-
ations, such as an activity selection/a field trip to be planned, etc./a material to be purchased for 
the classroom. For example, voting can be applied to decide on one of the two songs determined 
together with the children for the music during the game activity. 

Story Chest

There are cubes with pictures of different actions, spoons, hand, and finger puppets belonging to 
different characters and dice in the chest. If they want, children can sit in a circle and tell stories/riv-
eting events/ dreams they have, using cubes and puppets during the time to "start the day/time to 
evaluate the day" period. Children can change pictures and puppets on the cubes at certain times. 
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of Northern Cyprus) to determine child participation 
in preschool education institutions. The reliability 
coefficient of the scale was found to be .85. (Koran, 
2017). The validity and reliability study of the scale in 
Turkey was conducted by Şallı-İdare (2018). The results 
of the confirmatory factor analyses performed for the 
validity and reliability of the teacher and child form of 
the scale in Turkey, revealed that the factor loadings 
of the items were greater than .32 for all dimensions, 
and the four-factor structure was acceptable. The 
scale includes teacher and child forms, and both 
forms contain the same questions. The child form 
was used in the study. The scale consists of 23 items 
with two dimensions and seven sub-dimensions.  The 
daily schedule dimension has the following three sub-
dimensions: activities, playing and sharing activities in 
learning centers/outdoors. The determining classroom 
rules and procedures dimension have the following 
four sub-dimensions: going out of the classroom, 
expressing opinion in the classroom, consuming food 
and beverage in the classroom, and operations (Şallı-
İdare, 2018).

The scale items are scored with 2 points as 
participation is fully took place in the decisions 
taken by children and adults, 1 point for the decisions 
made by the children only, and 0 points for an option 
that does not involve the children. In this study, all 
application steps determined by Koran (2017) were 
followed while implementing the scale. Before starting 
the application, a game was played together to make 
the child feel more comfortable, and permission was 
requested from the child for recording. During the 
application, the researcher and child sat face-to-face 
at the table, and the scale was introduced to the child 
at first. While reading the practitioner-scale questions, 
the child used a seal on the blank fields to mark the 
scale (Şallı-İdare, 2018). The scale was administered to 
the children twice, before and after the action plans 
were applied.

Observation form. In the second stage of this research, 
the researcher observed the classrooms for two weeks 
and recorded observations on the form to determine 
the children’s participation, to know the classroom 
thoroughly, and increase the interaction with the 
children. During the third phase of the action plans, 
the researcher observed the children's participation 
and decision-making processes and the classroom 
environment for six weeks. 

Interview form. In the first stage of this research, 
conversation-style interviews with predetermined 
questions were conducted with the teachers to get 
to know the classroom to be applied. In the second 
stage, focus group interviews were conducted 
with the children to determine child participation. 
Through the implementation, focus group interview, 
with children were held. Developed semi-structured 

interview forms were presented to three field experts’ 
opinions to ensure internal validity. The required 
corrections were made under the views of the field 
experts, and the form was finalized. Interview form 
consists of five open-ended questions. The teachers 
were asked questions such as whether they decide 
together with the children in their daily schedule, and 
what they decide. In the interview form prepared 
for children, there are questions like, “What did you 
decide by using the materials in the classroom? Did 
you enjoy using the materials in the classroom?”

Field notes. The researcher took field notes for 
evaluations through the application. The field 
notes include children’s reactions, perceptions, and 
differences in the arrangements performed in the 
classroom. 

Facial Expressions Form. Facial expressions form, 
developed by Thayer and Schiff (1969), consists 
of visuals containing 11 facial expressions. Facial 
expressions show emotional states and include the 
presentation of confused, serious, happy, sad, angry 
emotional states in several ways. At the end of each 
application, the children were asked to find and mark 
the facial expression according to their feelings. 

Data Analysis

The study uses two different research methods, 
qualitative and quantitative, to achieve its objective. 
Normality tests were implemented in order to analyze 
the quantitative data. As a result of the normality test 
(Shapiro-Wilk test) of the scores obtained from the scale 
applied in the study, the Wilcoxon signed-ranks test 
was performed for comparisons within groups as the 
values were not normally distributed. The significant 
level of .05 was set as the threshold, and it was stated 
that there was a statistically significant difference 
when p < .05 and that there was no statistically 
significant difference when p > .05. (Büyüköztürk, Kılıç-
Çakmak, Akgün, Karadeniz, & Demirel, 2012).

The descriptive analysis technique was used to analyze 
the qualitative data obtained from the observations, 
interviews, and field notes. In the descriptive analysis, 
the data are interpreted according to predetermined 
themes. In the first stage of the descriptive analysis, a 
framework is created. In the second stage, the data 
are processed under the framework. The findings 
are defined in the third stage, and while findings are 
interpreted in the last stage (Yıldırım & Şimşek, 2016). In 
this study, a diagram was constructed by determining 
the themes based on the research questions, and 
the observation results were evaluated before the 
application. In the second stage, an action plan was 
developed. The data obtained from the observations, 
interviews, and field notes formed during and after 
the implementations were analyzed according to 
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themes. In the last stage, the findings concerning the 
themes were revealed and interpreted by making 
direct quotations.

Validity and Reliability of the Research

It is required to ensure validity, reliability, and variation 
in action research (Johnson, 2015). The researcher 
made long-term participation and observations in 
the practice environment to increase the internal 
validity of the research (Lincoln & Guba, 1985.) The 
implementation steps, data collection, and participants 
are explained in detail to increase credibility. Besides, 
data triangulation was done using multiple data 
collection tools. The whole research process was 
described in detail (Lincoln & Guba, 1985) and direct 
quotations were made in presenting the findings to 
increase the external validity and transferability of 
the research (Yıldırım & Şimşek, 2016). Due to ethical 
concerns, the names of the participants were not 
used and thus the children were coded as C1, C2, C3, 
C4, etc. To ensure the reliability of the research, results, 
and interpretations, raw data were presented to an 
independent expert. For the reliability of the study, the 
examination and coding of the interview texts were 
followed by two independent researchers, and the 
analysis of the data was performed by the researchers 
separately.  In order to calculate inter-coder reliability, 
the reliability formula Miles and Huberman (1994) 
was used, and the reliability between coders was 
calculated as .84.

Results

The findings of the research will be presented under 
the following three themes: the decisions made 
by the children about the daily schedule, and the 
learning environment, their emotional reactions to the 
materials, and arrangements. 

Children’s Decisions about Daily Schedule

Pre-test and Post-test Results of the Scale for 
Participation Right Scale in Preschool Classes

The findings of the pretest and posttest mean 
scores revealed that the posttest mean scores are 
significantly higher (p < .05) than the pretest scores 
(Table 3). Accordingly, it would be safe to say that 
the action plan is effective in increasing the right of 
children to participate in the classroom.

Results of Pre-interview and Post-interview

The results of the interviews with the children before 
the action plan was performed revealed that 31 
of 41 children made the classroom decisions by 
the teachers, nine by the principal, and one by 
their parents. After the implementation, 34 children 
reported that teachers and children make decisions; 
three reported that only children make decisions, 
two children stated that the principal makes the 
decision, one child reported that his friend makes 
the decision, while one child reported that only the 
teacher makes decisions. While children’ statement 
revealed that the classroom decisions were made by 
the “teacher” before the arrangements, C8 reported 
that “We can make decisions too. In fact, we can all 
decide.” after the arrangements. While the children 
emphasized that the teacher makes the decisions by 
saying, “Always the teacher, but sometimes we ask 
to go to the park.” in the C17 pre-interviews, he said, 
“The teacher and we decide.” in the post-interviews. 
In the pre-interview, C1 said, “I do not decide with the 
teacher, my teacher decides.” in the post-interview, C1 
said, “We decide some activities together.” C11 stated 
that they decided to “drink water,’’ with his teacher 
before the arrangements, “play toys, read stories, tell 
fairy tales about butterflies” after the arrangements. 

Table 3. 
Pretest and Posttest Results of the Scale

  Wilcoxen signed rank test

 Sub-dimensions N Mean Median Min. Max. SD z p

Activities sub-dimension pretest 41 1,12 1,00 0,00 3,00 ,90
-5,60 .0001

Activities sub-dimension posttest 41 9,39 9,00 3,00 13,00 1,74

Play sub-dimension pretest 41 ,56 0,00 0,00 2,00 ,63
-5,63 .0001

Play sub-dimension posttest 41 3,90 4,00 2,00 6,00 ,83

Sharing sub-dimension pretest 41 ,27 0,00 0,00 2,00 ,59
5,56 .0001

Sharing sub-dimension posttest 41 3,41 3,00 1,00 6,00 1,36

Daily Schedule dimension pretest 41 1,95 2,00 0,00 5,00 1,36
-5,58 .0001

Daily Schedule dimension posttest 41 16,71 17,00 11,00 22,00 2,60

Classroom Rules sub-dimension pretest 41 - - - 2 1
-5,60 .0001

Classroom Rules sub-dimension posttest 41 5,10 5,00 3,00 8,00 1,45

Total pretest 41 2,44 2,00 0,00 6,00 1,61
-5,58 .0001

Total posttest 41 21,80 22,00 16,00 29,00 2,91
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The results obtained from the interviews revealed that 
the classroom decision making changed positively 
after the applications. 

Results of Observation Forms 

According to the findings gathered from the 
observation forms, it was found that the decision-
making in classrooms improved over time and that 
children were involved in decision-making about 
activities.  

The following was reported regarding the observation 
form’s decision-making processes while the researcher 
performed the applications: “One of the children said, 
'Teacher, we can tell stories next week with music.' 
We got other children's opinions, and the next week 
it was decided that the children would tell stories 
accompanied by music” (Third week).

“Decision cards were presented for the bouncing 
game and art activity; the children chose the game, 
and we played the game they decided on.” (Fourth 
week).

“Children can say that they have decided on some 
questions asked during the day. They learned what it 
means to decide.” (Eighth week). 

The findings of the observation forms revealed that 
the decision-making in classrooms has improved over 
time, and children were involved in decision-making 
process about activities.

Children’s Decisions about the Learning Environment

Results of Pre-interview and Post-interview

In the pre-interviews with the children, 12 of the 41 
children stated that they did not make a decision about 
the learning environment, 14 of them stated that their 
teachers made their decision, 9 of them stated that 
they decided on play and toys, 5 of them decided to 
go outside, and 2 of them did not answer the question. 
In the post interviews, 30 children responded with 
stories and games, 8 with children's learning centers, 
and 2 with toys. C4 said that “I have never tried, I don't 
know,” about the decisions she made in the learning 
environment in the pre-interviews, and in the last 
interviews, she said that “I decide the decision cards, 
tale, and wheel.” C5’s statement about the decisions 
in the learning environment before the applications 
was as follows: “The teacher makes the decision, not 
me,” and after the applications, he said that “We 
decided on the wheel and also a story box.” C15 said, 
“I decide which toy to play with” in the pre-interview, 
and in the post-interview, “I can choose the center 
and tell stories.”  The findings of the interviews with 
the children revealed that children started to make 

decisions with new materials and arrangements in the 
learning environment.

Results of Field Notes 

The following was reported about the observation 
form’s decision-making process while the researcher 
was performing the applications:

“When they took out the puppets and cubes in the 
fairy tale chest, they got very curious and asked what 
to do with them. After explaining the materials, I stated 
that they would make a decision.” (First week).

“When I entered the classroom, the children quickly 
reminded the rabbit, the caterpillar, and the wheel, 
and together we used the materials accurately.”  
(Second week).

“The children wanted to choose which book they 
would like to read using their decision cards.” (Fourth 
week).

Based on the field notes, it can be assumed that 
the children started making decisions using the new 
materials in the classroom.

Children’s Emotional Reactions to Materials and 
Arrangements

Results of Face Expressions Form 

The distribution of answers given by the children to 
the facial expressions form on the application days is 
presented in Table 4. 

Face 
expres-
sion

1.
Week

 f

2.
Week

f

3. 
Week

f

4. 
Week

f

5. 
Week

f

6. 
Week

f

Happy 29 30 32 33 34 33

Pleased - 3 1 - 2 1

Sad 1 - 1 - - 1

Angry 1 - - 1 - -

Surprised 1 1 - 1 - -

I don’t 
know

1 - 1 1 - -

The results revealed that children often stated that 
they were happy with the practices. Stating that they 
felt happy, C33 and C47 stated the followings:

“I'm happy because I loved the fairy tale chest and 
the puppets.” (C33).

“I'm pleased because the caterpillar was so cute. I like 
it a lot!” (C47).
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Results of Observation Forms

The examples in the observation form about the 
emotional reactions of children to materials and 
arrangements during the applications are presented 
below: 

“The children said they loved puppets so much. They 
told stories by choosing the puppets they wished.” 
(Second week).

“The children were delighted that we were going to 
tell a fairy tale. They are very curious and having fun 
while throwing the cubes.”  (Fifth week).

“The children liked the decision cards very much, 
while one of the children chose the cards for the hat, 
he said, 'Teacher, it is always what I want and they 
used the decision cards properly.” (Sixth week).

When the examples in the observation forms were 
reviewed, it was found that the children enjoyed using 
the materials. 

The examples in the observation forms proved that 
the children enjoyed using the materials. 

Discussion

The data obtained from this research, which was 
conducted to determine the change in child 
participation as a result of concrete arrangements 
prepared in line with an action plan to support 
children’s participation, were interpreted in the 
following three themes: children’s decisions about 
the daily schedule, learning environment, and their 
emotional responses to materials and arrangements. 

It was determined that children’s participation 
was inadequate and they were at a limited level 
in decision-making about daily schedule, learning 
environment before to the arrangements to be made 
in the classroom. It is seen that this result is similar to the 
results of other studies carried out in this field (Koran, 
2017; Salminen, 2013; Zorbay Varol, 2019). Findings of a 
study examining child participation in early childhood 
education institutions (Ree & Emilson, 2019) revealed 
that when teachers controlled communication, 
participation was restricted, and passive participation 
in a supportive communication and joint participation 
in a collaborative communication were observed. 
As preschool teachers take children’s views into 
consideration and seek to consider their experiences, 
they will begin giving children meaningful opportunities 
for participation (Bae, 2009). Struthers (2015) stated 
that developing opportunities for children to practice 
their rights will enable them to learn about their rights.
  
The results of the scale, observations, and interviews 

in the theme of decisions about the daily schedule 
revealed that the decision-making process of children 
in the classroom improved positively. According to 
findings, it can be said that with the changes made 
in the classroom and the use of new materials, 
children began expressing their views on the planning 
of program activities. By using decision cards, for 
example, children began to decide which game to 
play in class and which book to read. This situation 
shows that the visual materials prepared in the study 
are used effectively in making decisions together 
with children in the daily schedule. The involvement 
of children in planning programs ensures the 
implementation of the right to participate (Theobald 
& Kultti, 2012). Houen et al. (2016) in the study in which 
they examined their interactions with children to 
improve their level of decision-making about their 
experiences in the classroom, it was concluded that “I 
wonder...” strategy was effective in children’s ability to 
make choices. It was emphasized by Wall et al. (2019) 
that one of the processes that take children’s views 
into account in line with the right to participate was 
to organize appropriate time and space. The teachers 
should guide children to take action in line with their 
desires and curiosity so they perform activities based 
on the right to participate (Church & Bateman, 2019). 
In this study, the arrangements that allow children to 
select the activity they want to participate in, review 
the daily schedule, and give feedback are considered 
to have been successful in this positive outcome.

The results of this study on decisions about the learning 
environment revealed that children started to make 
more decisions about the learning environment 
through new materials and arrangements. Children 
started to act as real participants in the learning 
environment rather than just being users (Nordtømme, 
2012). Smaree Manassakis (2019) indicated that 
children have the right to organize the materials in the 
classroom according to the United Nations Convention 
on the Rights of the Child and reported that young 
children are aware of their role in organizing their 
learning environments. Children’s ability to share 
their thoughts about learning experiences with 
their teachers helps them develop critical thinking 
skills (Touhill, 2013). Some studies have claimed that 
the decisions regarding learning environments are 
made by teachers (Hudson, 2012; Koran & Avcı, 2017; 
Şallı-İdare, 2018). Children’s involvement in decision-
making process and their active participation in 
the learning environment may differ depending on 
the experiences and opportunities provided by the 
teachers. Clement (2019) examined the impact of 
a democratic-pedagogical approach that deals 
with co-designing and organizing the classroom to 
support young children’s participation. He noted that, 
children, by using this strategy, engaged in in-class 
activities like problem solvers and architects, and the 
relationship between teacher and child has changed 
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positively, enriching engagement, collaboration, and 
democracy in the classroom. 

Furthermore, looking at the results of the children’s 
emotional reactions to materials and arrangements, 
it was found that children were mostly satisfied and 
enjoyed using the materials during the applications. 
Given that physical arrangements may improve or 
limit children’s participation (Bowden-Clissold, 2013; 
Leinonen & Venninen, 2012), it can be considered 
that active participation of children in the changes 
affecting the classroom is an important development.

The results of this research showed that concrete and 
new arrangements that support the participation 
right in the classroom positively changed child 
participation. One of the differences that this study 
contributes to the relevant literature is the results of 
the action plan, which promotes child participation 
and how the participation right can be fulfilled in 
the classroom. This action plan, which is based on 
the active participation of children in the Preschool 
Education Program Ministry of National Education 
in Turkey (MoNE) (2013) gives children the freedom 
to choose the material to play with, the opportunity 
to plan and apply, and the emphasis placed on the 
participation right directly, can contribute to the 
studies on how the right to participate can be put into 
practice from theory.

The limitations of this study are as follows: the small size 
of the study group, the implementation of the action 
plan in a certain amount of time, and not taking the 
opinions of teachers and families apart from children. 
More comprehensive results can be obtained by 
extending the aim of the action plan used in this study, 
which addresses significant improvements in children’s 
participation, at the teacher and family level, and by 
applying it over longer periods. At the same time, it 
is thought that the positive effects of the action plan 
will contribute to the social studies to be conducted 
regarding the right to participate. 

Conclusion and Recommendations

Within the scope and purpose of this research, it 
was aimed to show how the action plan, including 
concrete and new arrangements to improve the 
children’s participation, affected the improvement of 
children participation. The findings of the study clearly 
revealed that children began expressing their opinions 
on the planning of program activities and began 
taking an active role in decision-making process. It 
was observed that students started to gain awareness 
of their choices as active participants in the learning 
process at the school. The children reported that they 
liked the new arrangements and the materials they 
used. 

In line with the action plan used within the scope 
of this research, activities can be prepared to raise 
awareness of young children about their right to 
participate in educational programs. Observational 
evaluation tools can be created by taking the 
opinions of teachers, administrators, and specialists 
in this field to evaluate the level of participation of 
children at school. Comprehensive action plans can 
be developed by experts working on children and 
education policymakers to implement children’s 
participation right in school. In addition to the children’s 
right to participate in school, education programs can 
be developed to improve children’s right to participate 
in families, society, and health institutions.
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