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Abstract

In this research, it is discussed how migration and immigrant issues were examined in a comparative way in textbooks in Turkey and the United 
States. For this purpose, Life Studies and Social Studies textbooks of both countries were determined and of how migration and immigrants in 
terms were handled comparatively in these books. This research is a descriptive study. Document analysis technique was used for data collec­
tion. Both countries are trying to present the concepts of migration and immigrant under the student acquisition and competence related to 
cultural differences in curriculum. Overall, is the knowledge is given of what kind of migration and immigrant in Turkey's textbooks at the same 
time it is seen that contact with immigrants and tried to give the idea of integrating them into society to help them streamline their behalf. 
In the US textbooks, it is seen that the concepts of migration and immigrant are given meaning and the difficulties faced by immigrants are 
emphasized. More emphasis on immigrants is that they can achieve significant success as a US citizen and maintain their culture comfortably.
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Introduction

Migration, which is as old as the history of humanity, is a top­
ic that is recently at the forefront of the whole world. Millions 
of people have had to migrate for better living conditions due 
to war and chaos in different parts of the world, especially 
in the Middle East (Gür, 2017). In addition, individuals and 
families migrate for purposes of their careers in the increas­
ingly globalized economy. Migration can be defined as a ge­
ographic displacement event in which people relocate either 
temporarily or permanently (Bardsley & Hugo, 2010; Dubey 
& Mallah, 2015; Hunter, 2005; Kyaing Kyaing, 2013;  Lund­
quist & Massey, 2005). According to the Migration Terms Dic­
tionary of the International Organization for Migration (IOM) 
migration is formed by crossing an international border or 
moving within the state. The reason, structure and duration 
of displacement are all important factors. To think that mi­
gration is just an act of displacement is a deficient definition 
for migration. Migration can be explained by the wishes of 
people who want a higher standards of living and to realize 
their hopes and go in different directions for a permanent or 
temporary change (Aksoy, 2012, p. 293). This migration pro­
cess consists of displaced persons, refugees and economic 
migrants (IOM, 2013, p. 22).

Using the United Nations International Migrant report, which 
measures migration every five years, it is possible to under­
stand the increasing importance of the migration process on 
global systems. If we look at the change between 2000 and 
2015 we see that migration has a very important place in a 
globalized world. While the number of global migrants was 
173 million in 2000, it reached 191 million in 2005, 222 million 
in 2010 and 244 million in 2015 (UN-International Migration 
Report, 2015, p. 5). When the above figures are examined, it 
can be said that the number of international migrants has in­
creased significantly and approximately one in thirty people 
are migrants around the world. The process of migration has 
become easier with globalization and technology revolution. 
However, one of the most important reasons for migration 
is the desire to escape from the environments of war and to 
better living conditions.

Beacuse issues of migration are often a contentious political 
topic, it is important that citizens be well informed as to the 
causes of migration and the various challenges and oppor­
tunities migrants face. Understanding the broader context 
of migration is crucial in these often vicious debates. That 
understanding should start at a young age. Research shows 
that prejudices begin to develop at a very young age (Van 
Ausdale & Feagin, 2001) and so they must be combated 
through knowledge and understanding. 

Migration, Migration Types and Immigrants

Migration is one of the most important social developments 
of our age; both resulting from and contributing to globali­
zation. Migration is generally a tool for improving economic 
and social conditions as well as being considered as a result 
of economic and social development (Castles, 2000, p. 269;  
Dubey & Mallah, 2015; Kyaing-Kyaing, 2013; Suarez-Orozco, 
2001). Migration is often categorized into different categories 
on the basis of the immigrant’s location and motivation of 
the immigrant (Skeldon, 1997, p. 57). In addition, key factors 
such as geographical, legal, political, methodological, tempo­
ral as well as the place of birth, citizenship, place of residence 
and length of stay differentiate the type of migration (IOM, 
2018; Şahin, 2001, p. 59; Yılmaz, 2014, p. 1686). It is possible 
to classify migration according to some criteria, internal and 
external / international based on area characteristics, tem­
porary and permanent according to time criterion, individual 
migration and mass migration according to size, voluntary or 
forced migration according to the reason and legal status cri­
terion (legal) and irregular (illegal) (IOM, 2009, p. 27).

Mobility, which is carried out by displacement within the 
country and which does not affect the population of the 
country by changing the population ratio of regions or prov­
inces, can be defined as internal migration (Koçak & Terzi, 
2012). External migration, in other words, is defined as in­
ternational migration, whereby individuals are temporarily 
or permanently separated from their motherland or from 
a country where they are permanently resident in order to 
settle in another country (IOM, 2009, p. 59). There is a distinc­
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tion between legal and illegal migration, or documented and 
undocumented, where persons or communities are outside 
their national boundaries, depending on whether or not they 
go through official channels and visa processes (Emin, 2018). 
Migration in accordance with their country of origin, country 
of transit, and the legal procedure for the country of migra­
tion is expressed as legal migration. Completing this process 
by illegal means, in other words, making illegal entry into a 
country or working illegally is defined as irregular migration 
(IOM, 2009, p. 21). 

Another distinction within migration is individual and mass 
migrations. Individual migration is the migration that people 
perform as individuals for a variety of personal reasons (po­
litical, economic, education, etc.). Mass migration means that 
societies or people living in a particular region are displaced 
for various reasons. The mass migration action can be defined 
as the movement of a large number of people in an irregular 
group through an international border at a given time and, 
as a result, a foreign influx to another country (Akıncı et al., 
2015; Emin, 2018). The migration of people in order to sur­
vive in other regions and countries by abandoning their places 
of residence is called continuous migration and can be made 
both voluntarily and involuntarily. Temporary migrations are; 
migration to any territory or country for a specific reason at a 
given time that are short term (Koçak & Terzi, 2012, p. 10; Naz, 
2015, p. 20).

Forced migration is when people have to leave their home­
land because of various reasons that are outside their con­
trol and often against their wishes. Volunteer migrations are 
migration based on the wishes of individuals for better living 
conditions and new opportunities (Taş & Özcan, 2013, p. 289). 
Immigrants in mass and forced migration are more likely to 
have refugee status. According to the 2018 World Migration 
Report, it is estimated that in 2015 the number of internation­
al migrants was 244 million, which corresponds to 3.3% of the 
world's population. Internal migration is much more than ex­
ternal migration, and more than 740 million people migrate 
within their own country, according to IOM (IOM, 2018). There 
are also 22.5 million refugees registered by the United Nations 
High Commissioner for Refugees (UNHCR) at the end of 2016 
(IOM, 2018).

Challenges Facing Migrants

There are many challenges faced by immigrants. It is possi­
ble to differentiate these problems into different categories 
such as economic, health, cultural, social and educational. 
Immigrants are generally different in terms of social, cultural, 
linguistic and religious aspects from the country that accepts 
them (Castles & Miler, 2008, p. 18). In particular, language dif­
ferences can make life particularly challenging for immigrants. 
As immigrants lose the function of their own language in the 
society they live in, it can have negative emotional and psy­
chological impacts (Erol & Ersever, 2014, p. 53). In the stud­
ies that explore the various challenges new immigrants face, 
legal, economc, employment, health, nutrition and education 
are among the most serious. (Hall & Cuellar, 2016; IOM, 2013; 
Landale, Thomas, & Van Hook, 2011; Tienda & Haskins, 2011; 
Zimmerman, Kiss, & Hossain, 2011). Garrett (2006) lists the 
most common problems faced by migrants in America: - Prob­
lems with the education system, - Business opportunities and 
housing problems, - isolation and - prejudice, cultural incom­
petence and discrimination. Garrett in the same study; he says 
that the difference in the pronunciation of an immigrant im­
plies a better life.

Rubinstein-Avila (2017) described migration as a long-term 
process and highlighted that migrants will face many different 
problems by pointing out that crossing a national border is only 
the beginning for immigrants. One of the biggest problems 
faced by the immigrants is accessing appropriate education 
for their children and families. When accessing appropriate 

education is a challenge, students often experience language 
problems, low academic achievement, behavior problems and 
school drop out (Leeman & Ledoux, 2003; Morrice, Shan, & 
Sprung, 2017; Tienda & Haskins, 2011; Rubinstein-Avila, 2017; 
Portes & Rivas, 2011; Worbs, 2003,). Rubinstein-Avila (2017) 
pointed out that the number of immigrant students on a glob­
al scale increases every day and that one in four children in 
the United States was an immigrant, a refugee, or a US born 
immigrant child, and that teachers and educators should be 
sensitive about this issue and they should design their teach­
ing to meet the needs of these students. It is also important to 
know that immigrant children around the world are a growing 
segment of the school population. Therefore, political initia­
tives and funding decisions need to be tailored to the specific 
needs of migrant children. Because if the migratory children 
are better served today, they will also contribute to the future 
prosperity of the countries (Suarez-Orozco, 2001, p. 155-156).

Migrants have the power to influence their communities di­
rectly and indirectly. The policies developed for immigrants 
will not only facilitate the adaptation of migrants to the society 
they live in, but will also provide an opportunity for the country 
that accepts migration to create added value in all areas, espe­
cially in economic and cultural areas. The policies developed 
during the integration process of migrants are implemented 
through formal and non-formal education processes. In this 
process, it is important in materials used as much as educa­
tional environments. And with these materials, textbooks play 
an important role in terms of the processes of adaptation and 
effective citizenship skills of immigrants, migrants and other 
students especially in schools. In this research, it is discussed 
how migration and immigrant issues were examined in a com­
parative way in textbooks in Turkey and the United States.

Different Migration Contexts: Turkey and the United States

The geographic location of the United States and Turkey play 
an important role in the number of migrants that enter each 
country each year and also the type of migrant. In general, 
most migrants in the United States come for educational and 
economic opportunity, while the majority in Turkey are refu­
gees fleaing war-torn countries. This is particularly true in the 
past decade due to the çivil war in Syria. According to a 2016 
report there were about 1.6 million foreign born residents in 
Turkey with an additional 3 million refugees (Bel-Air, 2016). 
Combined, these two groups made up about 5.8% of the pop­
ulation in Turkey. The United States reached a record high 
43.7 million foreign born residents in 2016 making up 13.5% 
of the U.S. population according to a Pew Research report 
(López, Bialik, & Radford, 2018). Most of these immigrants are 
documented (76%) while the rest are unauthorized. Mexico 
has been the top country of origin, with most migrants coming 
for economic opportunity while some were fleeing violence. 
In addition, there have been increasing numbers of migrants 
from Asian countries, particularly China and India. Currently 
immigrants of Asian descent make up a higher overall portion 
of the immigrant community. 

Method

In the United States, social studies is the most likely area of 
study for issues of migration to be addressed. Unfortunate­
ly, social studies is under threat in elementary classrooms as 
time devoted to math and literacy continues to limit time for 
other subjects (Fitchett & Heafner, 2010). Furthermore, fre­
quently when they do learn social studies it is through chil­
dren’s literatre and/or textbooks (Boyle-Baise et al., 2008). 
Due to the strictures of state baesd standardized testing in the 
United States, and the more centralized curriculum in Turkey, 
using both standards, and standards based textbooks to un­
derstand the impact of the social studies curriculum is a valid 
measure. While not representative of all states, Ohio, in the 
United States is a politically contested state, meaning it does 
not tend to be overly conservative or progressive in its state 



361

Migration and Immigrants in Social Studies Textbooks (Turkey and US Sample) / Dündar & Kenyon

politics. In addition, it uses the expanding communities ap­
proach that many states in the United States use for their 
elementary social studies standards.

This research is a descriptive study. The document analysis 
technique was used for data collection. Document analysis 
uses the examination of written materials with informa­
tion or facts intended to be investigated (Yıldırım & Şimşek, 
2013). Similarly, Patton (2014) stated that the written docu­
ments are one of the main methods of obtaining qualitative 
findings.

In this context, we examined and compared the way mi­
gration issues are written about in elementary school text­
books in Turkey and the United States. After preliminary 
investigations, we decided to use textbooks for grades one 
through three due to the absence of content related to mi­
gration in the grade four textbook in Turkey. Comparative 
analysis was used with Social Studies textbooks for grades 
one through three from the United States and Life Studies 
textbooks for grades one through three from Turkey. The 
data collected in the textbooks were collected through 
document analysis. In this context, the determination of 
the textbooks examined in the United States and Turkey a 
"criterion sampling" method was used. While criterion sam­
pling was used to determine the subject and to determine 
the properties of the materials to be analyzed in relation to 
the subject, easily accessible sampling was used in obtaining 
the materials. Büyüköztürk et al., (2011) stated that criteria 
sampling and purposive sampleing are appropriate when 
researchers want to focus on a particular topic with certain 
qualifications. 

Data Collection and Data Analysis

In this research, we discuss how issues of migration and 
immigrant are addressed in textbooks from both Turkey 
and the United States. The data set includes Social Studies 
textbooks from the state of Ohio in the United States for 
grades one through three (Berson, Howard, & Salinas, 2007) 
and life studies textbooks from Turkey for the same grade 
band (Life Studies 1 Textbook (Demir, 2018), Life Studies 2 
Textbook (Kuskaya, 2018) and the Life Studies 3 Textbook 
(Çelikbaş, Gurel, & Ozcan, 2018).

The content was examined in terms of how migration issues 
are handled in the textbooks. In addition, when the infor­
mation was given and students were asked to structure the 
subject, it was examined which points were emphasized 
more. Descriptive analysis was used to analyze the research 
data. We used descriptive analysis in which the data ob­
tained were summarized and interpreted according to pre­
viously determined themes and in the context of cause-ef­
fect relations (Yıldırım & Şimşek, 2013). Descriptive analysis 
technique was carried out in the framework of three activity 
steps; reduction of data, presentation of data, conclusion 
and verification (Türnüklü, 2000). Textbooks examined in 
this research; were examined by limiting data to the subject 
of migration, how the issue of migration is addressed the 
characteristics of the migrants presented in the textbook, 
which activity and evaluation processes were presented 
with the presentation of the examples and the similarities 
and differences between the textbooks were evaluated (The 
data obtained in the content analysis were evaluated by tak­
ing the opinions of two experts who completed their PhD in 
the field of Social Studies education in the US).

Determining which pages were related to migration was 
challenging, particularly with the textbooks from the Unit­
ed States. While there were pages that explitily addressed 
migration both in the past and the present using the word 
“immigrant” and directly discussing not only the challenges 
immigrants face but also the diversity they bring, there were 
other sections of the text that also talked about people com­

ing from Europe to what is now known as the United States 
where the people were refered to as “settlers” or “colonists.” 
These sections also discussed the challenges of coming to a 
new and unfamiliar land and highlighted the ways in which 
the Native Americans helped these immigrants adjust to 
life in North America. However, again, this group of people 
is refered to not as immigrants but as settlers or colonists. 
After the arrival of the settler immigrants is mentioned, Na­
tive Americans are never mentioned again. While this is an 
important factor to consider, for the purposes of this man­
uscript we are only considering time when migration and 
immigrants are expliticlty mentioned. 

Results and Recommendations

Before looking at how immigrants and migration are includ­
ed in the textbooks, we examined how the student com­
petences, or standards, related to these issues are or are 
not present in the relevant curriculums of both countries. 
The subjects of migration and immigrants are included in 
the competence of students in Turkey at every grade level. 
In the US, migration and immigrants are addressed tangen­
tially under the emphasis of recognizing cultural differences 
and individual characteristics and rights. Additional stand­
ards for Ohio that are less direct, but could include address­
ing challenges of migration and immigrants are included 
in italics. Shown below are issues of migration as found in 
grade-level competencies in Turkey and Ohio (United States) 
standards:

Life Studies Curriculum in Turkey (MEBa, 2018): 

HB.1.5.4. Realize living in our country together with 
people from different cultures.

The subject, is explained by the people who have 
migrated from their countries compulsorily or vol­
untarily.

HB. 2.5.7. It respects the life styles and habits of peo­
ple in different cultures living in our country.

The subject is explained by the people who have 
migrated from their countries compulsorily or vol­
untarily.

HB. 3.5.7. Participates in social responsibility pro­
jects for the problems of people in different cultures 
living in our country.

Social Studies Standarts 1-3 (Ohio’s learning standards: So­
cial Studies: OLSSS, 2018):

Grade One:

6. Families interact with the physical evironment dif­
ferently in different times and places.

7. Diverse cultural practices address basic human 
needs in various ways and may change over time.

8. Individuals have responsibility to take action to­
ward the achievemet of common goals in homes, 
schools and communities and are accountable for 
those actions.

9. Collaboration requires group members to respect 
the rights and opinions of others. 

Grade Two:

6. The work that people do is impacted by the dis­
tinctive human and physical characteristscs in the 
place where they live.
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8. Cultures develop in unique ways, in part through the 
influence of the physical environment.

9. Interactions among cultures lead to sharing ways of 
life. 

Grade Three:

8. Communities may include diverse cultural groups. 

When these competencies/standards are considered, it is un­
derstood that the emphasis on coexistence and cultural rich­
ness is aimed at attracting the attention of the students to the 
concepts of migration and immigrants. 

In this section, we present the content around migration is­
sues in Turkey and US textbooks according to grade levels. 
Below are the rates at which issues of migration are discussed 
in the textbooks in Turkey and US.

Table 1. Migration and Immigrant in Turkey and US Textbooks

Textbooks Title
Total 

number 
of pages 

In % 
of all 

textbook 
pages 

Life Studies 1 Living Together 2 1

Life Studies 2 Different Cultures, 
Different People 3 1.2

Life Studies 3 New Country, New 
Friends 2 1

Social Studies, 
A Child’ View

People Find New 
Homes, Expressing 
Culture, Sharing 
Celebrations

23 7.5

Social Studies, 
People We 
Know

Many People, One 
Country, 
Celebrating Culture

16 5

Social Studies, 
Our 
Communities

Moving to New 
Places, Sharing 
Cultures

15 3.4

When the table is analyzed, 3.4-7.5% of the Turkish textbooks 
discuss migration and 1-1.2% of the US textbook addresses 
these issues. This would indicate that Turkey devotes a higher 
percentage of its textbook content to issues of migration than 
the United States.

Migration and Immigrants in First Grade Textbooks

In the Life Studies 1 textbook, the issue of migration and immi­
grants is explained under the title ”Living Together”.

With the subject of Living Together, it was intented to tell first 
year students that people from different nationalities live 
together and explore the subject of migration at the same 
time. Through the speech balloons, students were asked to 
introduce themselves and explain why they came to Turkey. 
Three students from Germany, Afghanistan and Syria have de­
scribed their experiences as immigrants in Turkey. Especially 
making emphasis to migratıon in the speech bubble, is now 
made particularly emphasized that Turkey is their homeland. 
This situation is seen as an effort to accept the new countries 
that immigrants have to live in and to accelerate the process of 
getting used to easier. Another noteworthy transmission was 
the students' speaking of Turkish, recognizing the geographic 
locations of the country and their relations with the people of 
the country. At the beginning of the subject, there is a directive 
in the form of the preparation question to share the knowl­
edge of whether there are migrants in their immediate vicinity 
or where they live. In the second page of the student activity, 

the definition of migration is included and performance tasks 
are given to help the immigrants and reveal the importance 
of living together. In the Life Studies grade 1 textbook, It was 
noted that there is an attempt to give information about mi­
gration and to help them communicate with migrants and to 
integrate with their community.

Figure 1. Subject of migration and immigrants in Life Studies 
Grade 1 textbooks in Turkey
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Figure 2. Subject of migration and immigrants in Social 
Studies Grade 1 textbooks in US-a

Migration and immigrant subjects in the US 1st Grade Social 
Studies textbook are described in People Find New Homes. 
The lives of four immigrants from India, El Salvador, Russia 
and Kenya were described in American society. The defini­
tion of the immigrant and the question of preparation have 
been started with the aim of discussing what the immigrants 
contribute culturally to society.

Figure 3. Subject of migration and immigrants in Social 
Studies Grade 1 textbooks in US-b

Examples of migrant families' lives in the community and 
their work in the US are given. At the same time, the sam­
ple families selected from four different countries continue 
their culture and also gain some of their achievements in 
their homeland; it is seen that the emphasis is on traditional 
art and education.
 

Figure 4. Subject of migration and immigrants in Social 
Studies Grade 1 textbooks in US-c

In the continuation of the issue, it was emphasized that im­
migrants came to the US from other countries, many years 
ago, some immigrants came from overseas countries and 
even today some migrants arrived. The fact that immigrants 
came to the US created a cultural richness and underlined 

that the migrants were protecting their own culture. At the 
end of the subject, it was asked that migrants carry cultures 
from different regions of the world to the US and that this 
was a cultural wealth, and also their students would be an 
immigrant and to investigate where they came from. In this 
continuation (p. 226-230) cultural differences are mentioned 
and it is explained that the US is a rich immigrant country 
and it continues with the transfer of people from different 
cultures as migrants in the US. In the US Social Studies 1 
textbook, it is seen that the information about migration 
and immigrant is explained in terms of the subject matter of 
migration and immigrants. The more emphasis on migrants 
is that they have a culture of their own and that this is a cul­
tural wealth for the US. At the same time, it is emphasized 
that there is a historical process of migration and that it con­
tinues after the case studies.

Migration and Immigrants in Second Grade Textbooks

In the Life Studies 2 textbook, the issue of migration and 
immigrants is explained under the title ”Different Cultures, 
Different People”

Figure 5. Subject of migration and immigrants in Life Stud­
ies Grade 2 textbooks in Turkey-a
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In the second grade textbook, it is seen that the migration and 
immigrant concepts are pointed out by giving speech to the 
children of different migrants as in the first grade. It is seen 
that two students of the same grade are included in the topic. 
The first student ”Mert“ is Turkish and his classmate ”Mahmut“ 
is Syrian. When Mert said welcome to Mahmut, Mahmut said 
that he migrated from Syria. Subjects continued on, because 
the causes of migration and migrants from different coun­
tries in Turkey and mentions the necessity to help them. On 
the other page where a student's neighbors emigrated from 
Turkmenistan to Turkey for educational purposes while other 
students are seen as giving place to talk with a Japanese friend 
living in Turkey due to his father's job.

Figure 6. Subject of migration and immigrants in Life Studies 
Grade 2 textbooks in Turkey-b

In the end-of-term evaluation section, we see that two differ­
ent performance tasks are given to the students. First, they 
are asked to imagine that they are immigrant students in their 
classrooms and to plan how they can do joint activities with 
other students. The second task is to complete the attitude 
scale towards immigrants with two items.

In this attitude scale, there are two items: immigrants, playing 
with students and respecting their habits. Students who have 
negative answers are asked to improve themselves positively 
by questioning these behaviors.

When we look at the subject matter of migration and migrants 
in the Life Studies 2 grade textbook, it is evident that the idea 
of migration and its types and communication with migrants 
and helping them to facilitate their integration with society are 
tried to be given as in the first grade. It is seen that this class 
level focuses on the idea of coexistence with migrants and the 
idea of living together in society, rather than the explanations 
given at the knowledge level.

“Many People, One Country ”subject of migration and mi­
grants was addressed in US 2nd Grade Social Studies textbook. 
The subject was introduced to the students with an example 
that can be seen frequently in American society. Restaurants 
from different cultures on a Street; You can see the French, 
Italian and Chinese restaurants and the issue is raised by say­
ing that you can see that people speak Arabic, Spanish and 

other languages. The reasons for the migration of an immi­
grant; malnutrition, war escape etc. are explained with exam­
ples. At the same time, the book explained that America is a 
country that has been receiving immigrants for many years. 
In the visuals used, it is emphasized that the immigrants are 
compatible with US citizens and it tries to show that the immi­
grants have been coming to America for a long time.

Figure 7. Subject of migration and immigrants in Social Stud­
ies Grade 2 textbooks in US-a

Figure 8. Subject of migration and immigrants in Social Stud­
ies Grade 2 textbooks in US-b

In the continuation of the issue, it is seen that the difficulties 
faced by immigrants coming to a new country were empha­
sized. New home, new job, learning a new language and many 
new things are emphasized that are difficult for immigrants. 
At the same time, it is explained that immigrants adapt to the 
new culture without forgetting their own culture and this takes 
a long time. It was also seen that different examples from Italy 
and India were emphasized in the US society in terms of living 
their own culture and being together.

It was emphasized that the immigrants in the US created a 
cultural diversity with their food, music, clothes, language and 
beliefs and thus opened the way for learning different ideas. 
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In the US, people are said to be Americans and everyone is 
equal and free, even if they are from different cultures.

Figure 9. Subject of migration and immigrants in Social 
Studies Grade 2 textbooks in US-c

Figure 10. Subject of migration and immigrants in Social 
Studies Grade 2 textbooks in US-d

The US Social Studies 2 textbook continued with sample 
success stories and biographies of migrants, and special day 
celebrations of different cultures were included. As in the 
example above, the story of Amy Tan, a Chinese immigrant, 
has been told about her success story as an immigrant at a 
very young age. It was also emphasized that immigrants are 
equal in society and at the same time they are not different 
because the come from other country.

In the US Social Studies 2 textbook, it appears that the 
meaning of the concepts of migration and immigrant and 
the difficulties experienced by immigrants are considered 
when the subject matter of migration and immigrants is 
examined. More emphasis is put upon how migrants can 
achieve significant success as a US citizen and can contin­
ue their culture comfortably. It is seen that the real visual 
materials and sample stories and the idea of living together 
in harmony with the society are especially emphasized. It is 
noteworthy that cultural differences are an important vari­
ety and richness for the US and that every citizen has equal 
rights.

Migration and Immigrants in Third Grade Textbooks

In the Life Studies 3 textbook, the issue of migration and 
immigrants is explained under the title “New Country, New 
Friends”.

Figure 11. Subject of migration and immigrants in Life Stud­
ies Grade 3 textbooks in Turkey
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In the third grade textbook, it is seen that the content of the 
subject of migration and immigrants are addressed through 
a story. A child standing alone in the park does not know the 
language and did not participate in the games, but later an im­
migrant child with a little knowledge of the language helps the 
other child to play with the group. As a result of bringing to­
gether children from different cultures, cooperation has been 
shown to be a natural result. Again, on the activity page, an 
immigrant student who did not speak a language was asked 
to say what could be done to adapt to the school. Finally, the 
students were asked to think about what they would feel if 
they were an immigrant.

When we look at the content of migration and immigrant 
subjects in the Life Science Grade 3 textbook the reasons for 
migration are explained and the situation of immigrants in so­
ciety is explored as in the first two grades. At the same time, 
they tried to explain what they felt through empathy. It is ev­
ident that migration and immigrant subjects are handled in 
Life Science textbooks in a similar way in the first three grades, 
and that there is a difference in the level of knowledge and un­
derstanding of migration and migrants. The problems expe­
rienced by the immigrants, the processes of integration with 
the society, cultural differences and their harmony in a new 
country, their identity and being a member of a new country 
and how it is difficult to get together are not explained. In the 
visual materials used, it is evident that a scenario based on the 
appropriate drawing was made and real visual elements were 
not used. It was also observed that the performance tasks 
given in the end-of-term evaluations were very important for 
adopting the idea of empathy and coexistence in society.

Figure 12. Subject of migration and immigrants in Social Stud­
ies Grade 3 textbooks in US-a

Migration and migration issues in the US and 3rd Grade So­
cial Studies textbook; were explained with “Moving to New 
Places and Sharing Culture” topics. Moving to New Places has 
explained the reasons for migrants to migrate to the US. It ex­
plained that they migrated to the US for a better life, educa­
tion and employment opportunities. Migration from the other 
continents of all continents is given by the migration map. In 
the third grade textbook, the difficulties faced by the immi­
grants is described in more detail than in the other two classes 
that were included. It is stated that migrants live a more diffi­
cult life in terms of housing, making money and feeding.

Figure 13. Subject of migration and immigrants in Social Stud­
ies Grade 3 textbooks in US-b 

Figure 14. Subject of migration and immigrants in Social Stud­
ies Grade 3 textbooks in US-c

Another subject related to migrants in the third class textbook 
is the  “Sharing Cultures” topic. It is explained that people 
from different cultures form cultural diversity and wealth, and 
that multicultural neighbor relations prevail in cities. Again, 
a grocery photo from a small city from Georgia was shared; 
Although this city is very small, it is emphasized that it has a 
great ethnic diversity.
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Figure 15. Subject of migration and immigrants in Social 
Studies Grade 3 textbooks in US-d

Discussion, Conclusion And Suggestions

In this research, it is discussed how migration and immigrant 
issues were examined in a comparative way in textbooks in 
Turkey and the United States. For this purpose, Life Studies 
and Social Studies textbooks of both countries were exam­
ined in terms of how migration and migrants were handled 
comparatively in these books. In the Life Studies and Social 
Studies courses, which aim to develop effective citizenship 
in society, to culture and aim to become an individual mem­
ber of the society, adopted as migration societies USA's, and 
Turkey's which especially in the last five years, accepts only 
about 3.6 million immigrants (Göç Idaresi, 2019) from Syria, 
at elementary level, it is extremely important to reveal how 
discusses issues of migration and immigrants.

Turkey and the US curriculum, the issue of migration and 
immigrants, has in the competencies related to cultural dif­
ferences. In the Turkey's curriculums which is more central 
than USA,  there are explanations about the migration and 
immigrants and said that this orientation takes place on the 
subject of direct routing of content to cover relevant issues 
in light of textbooks. In the US social studies curriculum, the 
issue of cultural differences was more open-ended, where 
textbook users were given the opportunity to further link 
and elaborate on the issue. In Turkey, a Life Studies curric­
ulum (MEBa, 2018) of migration and immigrant issues at 
every grade level have been found especially highlighted. In 
the US social studies curriculum (Ohio Department of Edu­
cation, 2017)., there is no explanation for direct migration 
and immigrants. Cultural differences and coexistence were 
observed as two different competences at each grade level.

While there are many studies on migration and migrants, 
it can be said that there are limited studies investigating 
how migrants are handled in textbooks (Hintermann, 2009; 
Soysal, 2005). A study by Hintermann (2009) on Migration 
and Memory in Austria, and a Reluctant Migration Country 
in Austria reveals how migration and migration are han­
dled, especially in history (Social Studies textbooks are in­
cluded) and geography textbooks. In 8 books examined in 
this study, migration and migrants were included between 
0.6% and 4.9% in the total of books. It is determined that 

the subject is given in the headings "New problem: language 
of migrants, Migration today, Problems of migration, The 
richest and the poorest countries in the World, Change of 
society etc." In this research the migration and immigrant 
issues in Turkey and US textbooks "Live Together, Different 
Cultures, Different People, New Country New Friends, Many 
People, One Country, People Finder New Homes" are giv­
en under subject headings. The total manual migration and 
migration issues in Turkey 1% to 1.29% 'is also covered by 
the US it is seen that incorporation of the total book 3.4% to 
7.5%. According to Hintermann (2009) the subject of immi­
grants in textbooks; focuses on the adaptation processes of 
migrants, working conditions and problems. This similar to 
the contents in the Life Studies textbooks in Turkey. In the 
US, however, it can be said that the content of the subject 
in terms of immigrants focuses on the cultural richness and 
the preservation and preservation of their culture by cover­
ing migrant problems and historical processes. 

Life Studies Grade 1 textbooks (Demir, 2018) in Turkey, has 
only one topic under the concept of migration and immi­
grant. The content of the subject was determined by the 
knowledge of migration and immigrants, and the idea of 
communicating with the Immigrants and helping them to 
facilitate their integration with society. The information 
contained in the textbook focuses on assisting immigrants 
in the process of adaptation to society, particularly in stud­
ies related to migration and migrants. In the literature, it is 
seen that the biggest problem experienced by migrants is 
their living conditions and adaptation problems. Based on 
both living conditions and adaptation problems, it is stated 
that family communication and school life of children are 
affected (Chuang & Gielen, 2009; Browne et al, 2017; Davies 
& McKelvey, 1998; Stodolska, 2008). In the US Social Studies 
Grade 1 textbook (Berson, Howard, & Salinas, 2007), when 
we look at the subject matter related to immigrants and im­
migrants, it is seen that first of all, migration and immigrant 
are given. It can be said that the textbook tries to make stu­
dents comprehend these ideas from a young age, consider­
ing the willingness of host countries to help migrants and 
to be seen as part of society. More emphasis on migrants is 
the idea that they have a culture of their own and that they 
maintain it, and that this is a cultural wealth for the US. At 
the same time, a historical process of migration has been 
emphasized and the emphasis is evident in the case stud­
ies used in the texts. The information contained in the text­
books shows that in many studies (Bhugra & Becker, 2005; 
Ojeda, Flores, Rosales, & Morales, 2011; Bhugra, 2004), mi­
grants' desire to protect their cultural identities and its sup­
port is important for facilitating the process of adaptation to 
the communities in which they live.

Migration and immigrant issues, in the Life Studies Grade 2 
textbooks (Kuşkaya, 2018) in Turkey, has been seen only in 
one subject. When the content of the subject is examined, it 
is seen that the idea of migrants and their communication 
with the immigrants and the idea of helping them to facili­
tate their integration with the community is just same as in 
the first grade. In this grade, rather than the explanations 
given at the level of knowledge, it is observed that the focus 
is on the idea of living together and facilitating the adapta­
tion process of migrants with performance tasks. The idea 
of living together in this textbook and student study activ­
ity and seeing migrants as part of the society is extremely 
important. However, the fact that it is only under one topic 
shows that this issue is given limited attention.

In the US Social Studies 2 textbook (Berson, Howard, & Sali­
nas, 2007), when we look at the subject matter related to 
immigrants and migrants, we see that they use rich infor­
mation content and examples, more so than the first grade 
textbook. In the same way, it is possible to say that the US 
Social Studies 2 textbook is given a richer transfer process 
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according to the content of the Life Studies 2 textbook. The 
Social Studies Grade 2 textbook shows an emphasis on the 
meaning of the concepts of migration and immigrant and the 
difficulties experienced by immigrants. A more recent empha­
sis on migrants is that they can achieve considerable success 
as a US citizen and can continue their culture comfortably. It is 
seen that the real visual materials and sample stories and the 
idea of living together in harmony with society are especial­
ly emphasized. It is noteworthy that cultural differences are 
an important element in the US textbooks and that every cit­
izen has equal rights. Most research on migrants state is that 
they are faced with many new situations in society, and these 
are seen as major challenges in the lives of migrants (Hall & 
Cuellar, 2016; IOM, 2013; Landale, Thomas, & Van Hook, 2011; 
Zimmerman, Kiss, & Hossain, 2011;). The Social Studies Grade 
2 textbook draws attention to these challenges. At the same 
time, adapting to the society in a healthier way, bringing its 
cultural awareness to life together with the process of harmo­
nization with the new culture provides a healthy adaptation 
process for migrants (Bhugra, 2004; Bhugra & Becker, 2005; 
Kaushik, & Drolet, 2018). In the textbook, these issues are ad­
dressed with real visual elements and life stories. When we 
look at the subject matter of migration and immigrants in the 
Life Studies Grade 3 textbook; As in the first two grades, mi­
gration and the causes of migration and the situation of im­
migrants in society are given. At the same time, the empathy 
of the migrants was established and their feelings were tried 
to be explained. In the course book, in particular through em­
pathy with performance tasks and recognizing the problems 
of immigrants, The issue of assisting them, the concern of 
immigrants being admitted to the new society, will help the 
migrants to overcome their psychological problems more eas­
ily (Alegría, Álvarez, & Di Marzio, 2017; Kirmayer et al., 2011; 
Mood, Jonsson & Låftman, 2016). And it will further strengthen 
the idea of coexistence among future generations of society.
In the US Social Studies 3 textbook, migration and migrants 
have been described in relation to the issue of cultural diversi­
ty as in other books. In this book, unlike the other two classes, 
more attention was paid to the problems experienced by mi­
grants. In addition, some statistics on migration movements 
and immigrants from different continents are included in the 
USA. In addition, it continued to be emphasized, as in the oth­
er two books, that immigrants living in American cities moved 
their culture to their new countries and that this was a source 
of wealth for the US.

Another important point in the textbooks of both countries 
is the visual materials used in books. In Turkey, more pic­
tures (drawings made based on the scenario) were used, the 
US textbooks used more real visual evidence such as pho­
tographs. If the real visual elements used in textbooks are 
thought to affect the learning process more favourably, more 
real visual materials are recommended to benefit in Turkey 
textbooks. As a result of this study, there are many studies on 
migration and migrants in the literature, but there is limited 
research on the subject of immigrants in the textbooks. A his­
torical process can be screened in the textbooks about immi­
grants. In the historical process, it can be investigated how the 
migration and migratory expression has changed. Again with 
regard to immigrants, first-middle and high school textbooks, 
especially in social studies, history and geography courses; re­
search can be carried out on how to present a topic content. 
Also in the research, integration processes of immigrants in 
Turkey is evident mostly at elementary level, and there is a 
particularly emphasis on communication with migrant issues. 
While preparing the course book, immigrant rights related to 
immigrants and migrants, successful migrant stories and their 
importance for both their own countries and the society they 
live in could be expressed. The opportunities provided by the 
migrant country can be explained from the perspective of the 
migrants. Assuming that migration is an international issue, 
examples of experiences of migrants and migrants of each 
country in a globalized world can be explained briefly
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